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ABSTRACT 
 
 
Parenting Styles and Child Outcomes in Puerto Rican Families 
 
by 
 
 
 
Jeisianne Rosario Colón, Master of Science 
 
Utah State University, 2016 
 
 
Major Professors: Rennee V. Galliher, Ph.D., and 
 Melanie M. Domenech Rodrígues, Ph.D.  
Department: Psychology 
 
 
The purpose of this study was to evaluate observed parenting styles among 
Puerto Rican parents living in Puerto Rico. Participants included 51 families with a 
child between the ages of 6 and 11. Families engaged in different behavioral 
observational tasks. Observations were coded for parenting dimensions and family 
parenting styles in order to determine its relationship to child outcomes. The Parenting 
Styles Observation Rating Scale was used to code the observations and the Child 
Behavior Checklist was used to assess for behavioral problems. Overall, parents 
received high ratings on warmth, demandingness, and autonomy granting. Supportive 
demandingness was negatively associated with internalizing, externalizing, and total 
child problems. The majority of the sample was categorized as authoritative (68.6%), 
while 23.5% was categorized as “cold.” Authoritative parenting was significantly 
associated with lower child problems across the board in comparison to “cold” and 
permissive families. Limitations of the current study were considered. Lastly, the 
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implications of the results and directions for future research in regards to Puerto Rican 
parenting for families living in Puerto Rico were discussed. 
(160 pages) 
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PUBLIC ABSTRACT 
 
 
Parenting Styles and Child Outcomes in Puerto Rican Families 
 
 
Jeisianne Rosario Colón 
 
 
The purpose of this study was to evaluate observed parenting dimensions and 
styles among Puerto Rican parents living in Puerto Rico and its relationship to 
internalizing and externalizing child problems. Participants included 51 families 
with a child between the ages of 6 and 11. Families engaged in different behavioral 
observational tasks such as: making puzzles, recess, or solving a problem. The 
Parenting Styles Observation Rating Scale was used to code the observations and the 
Child Behavior Checklist was used to assess for behavioral problems. Overall, 
parents received high ratings on warmth, demandingness, and autonomy granting. 
Supportive demandingness was negatively associated with internalizing, 
externalizing, and total child problems. As for parenting styles, the majority of the 
sample was categorized as authoritative (68.6%), while 23.5% was categorized as 
“cold.” Authoritative families were significantly associated with lower child 
problems across the board in comparison to “cold” and permissive families.  
These results suggest supportive demandingness should be focused on when 
working with Puerto Rican parents. Acculturation processes and the evolving nature 
of parenting should also be taken into account. This project was intended to provide 
more information regarding normative parenting styles in Puerto Rican families and 
to fill the gap in the literature regarding this specific population. Finally, limitations 
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of this study and future research avenues in regards to Puerto Rican parenting for 
families living in Puerto Rico were discussed. 
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 CHAPTER I 
PROBLEM STATEMENT 
 In 1966, Diana Baumrind established the framework for studying parenting 
styles. She identified three parenting styles: authoritative, authoritarian, and 
permissive. Baumrind’s parenting theory has been extensively researched with White 
American middle class families based on these parenting typologies. The parenting 
typologies are derived from three dimensions: warmth, demandingness, and autonomy 
granting. Authoritative parents are regarded as high on warmth, demandingness, and 
autonomy granting. Authoritarian parents are characterized by being low in warmth 
and autonomy granting, and high on demandingness. Permissive parents are 
characterized by high levels of warmth and autonomy granting, and low levels of 
demandingness. Maccoby and Martin’s (1983) research further explored parenting 
styles, adding a fourth style, neglectful parenting, which is characterized by low levels 
of warmth, demandingness, and autonomy granting.  
Research has consistently associated parenting styles with child outcomes. 
Authoritative parenting has been correlated with overall positive outcomes (Bolkan, 
Sano, De Costa, Acock, & Day, 2010; Kawabata, Alink, Tseng, van Ijzendoorn, & 
Crick, 2011), while authoritarian, permissive, and neglectful parenting have been 
associated with negative outcomes (Hoeve et al., 2009; Luyckx et al., 2011; Schroeder, 
Bulanda, Giordano, & Cernkovich, 2010). However, the bulk of this literature is based 
on analyses of White American family samples (Baumrind, 1966, 1972; Leeman et al., 
2014; McDermott, Somers, Ceresnie, Hillman, & Partridge, 2014). Research has 
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shown that there are differences in child-rearing practices based on the parent’s 
cultural background (e.g., Latinos, Asian), which directly influence child outcomes.  
Second, researchers have defined parenting styles based only on two of the 
three dimensions established in Baumrind’s framework (Hoeve, Dubas, Gerris, van der 
Laan, & Smeenk, 2011; Ratner, 2014; White, Zeiders, Gonzáles, Tein, & Roosa, 
2013), which yielded the four parenting styles currently used. However, when all three 
parenting dimensions are used to formulate parenting style descriptions, it yields eight 
different types of parenting styles. Domenech Rodríguez, Donovick, and Crowley 
(2009) explored parenting styles in a sample of Latino families using all three 
dimensions, which yielded eight parenting styles: authoritative, authoritarian, 
permissive, neglectful, protective, cold, affiliative, and neglectful II. These findings 
suggest that there might be more parenting styles than the four currently used. 
The current literature does not adequately address the suitability of Baumrind’s 
parenting styles with Latino parents. Researchers have characterized Latino parents as 
authoritarian (Falicov, 1998; García-Preto, 1996), which is also associated with 
negative child outcomes. However, other researchers have not found the same results 
(Domenech Rodríguez et al., 2009; Donovick, 2006). Domenech Rodríguez et al. 
studied parenting styles in a predominantly Mexican sample. Results showed that 
Mexican parents were better described by a protective parenting style, which is 
characterized by high levels of warmth and demandingness, and low levels of 
autonomy granting. The inconsistency in the literature needs to be further explored in 
order to be able to accurately describe the parenting style for this population.  
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The majority of the research with Latino parents has been conducted with 
Mexican or Mexican-American samples (Dumka, Gonzáles, Bonds, & Millsap, 2009; 
Leidy, Guerra, & Toro, 2012; Varela et al., 2004). More research is needed with 
Latino samples from other regions to further assess the applicability of the current 
parenting styles to Latino families. The current study aimed to contribute to fill this 
gap by assessing family parenting styles in Puerto Rican families. The objective is to 
describe parenting dimensions and parenting typologies, at a family level, in a sample 
of Puerto Rican parents, and to assess the relationships between parenting and child 
behavioral outcomes. 
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CHAPTER II 
 
LITERATURE REVIEW 
 
 
 This literature review will briefly present and discuss relevant research related 
to parenting and its influence on child outcomes. First, the theoretical framework for 
the influence of parenting on child outcomes will be reviewed. Second, descriptions of 
the different parenting styles and dimensions currently used to describe parenting will 
be presented. Next, the literature review presents general child outcomes associated 
with each parenting style, and also outcomes associated by child sex differences. 
Lastly, a review of parenting styles in the context of Latino culture is presented, along 
with child sex differences associated with general child outcomes. 
 
Parenting and Child Outcomes 
 
Bronfenbrenner’s (1999) Bioecological Model (BBM) stated that any 
individual’s development occurs as an interaction between the person and his or her 
environment. The most proximal environment to a child is the microsystem, which 
includes family, friends, and neighbors, among others. Bronfenbrenner emphasized 
that influence is most profound from interactions that occur on a regular basis over 
extended periods of time. Often parents are a primary source of interaction in a child’s 
microsystem and, as such, their behaviors will indelibly influence the child’s 
development.  
Also, human interaction is highly influenced by what the individual learns from 
past social interactions, via direct experience or by observing the behavior of others 
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(Bandura, 1977). Social Interaction Learning (SIL) Theory, developed by Gerald 
Patterson (Patterson & Stouthamer-Loeber, 1984), provides a compelling framework 
for understanding the influence of parenting practices on child outcomes. Patterson 
first developed the Coercive Family Process to articulate parent-child interaction 
patterns that linked to child outcomes. Often, when the family, or parents specifically, 
engage in coercive parenting behaviors (e.g., yelling, physical aggression, insults) in a 
rigid environment, children are more likely to demonstrate disruptive and oppositional 
behavior, such as noncompliance, arguing, hitting, and temper tantrums (Patterson, 
Forgatch, & DeGarmo, 2010). Maladaptive patterns of social interactions between the 
parent and the child are the basic building blocks for coercion, which encompasses 
both negative reinforcements and punishments. These exchanges shape the behavior of 
parents and children concurrently. First, the parent fails to use effective discipline 
while negative interactions are happening, which leads to an increase in frequency and 
severity of the negative exchanges. This results in an increase in negative 
reinforcements and punishments, a cycle that maintains problematic behavior. 
Coercion is believed to be a prelude to physical fighting as a way to exert control over 
the situation. These coping mechanisms (i.e., coercion, fighting) are generalized from 
family interactions to peer interactions, which hinders the ability to have healthy 
relationships with peers and subsequently maintains the oppositional behavior 
(Patterson, Dishion, & Bank, 1984). 
The SIL model outlines two mechanisms for the development of disruptive 
behaviors. The first is interactions within the family, which is mostly based on 
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negatively reinforcing the child’s deviant behavior. This mechanism directly 
influences child outcomes. The second encompasses the social environment outside 
the home, where contingencies in the environment, mainly from peers, maintain the 
coercion and the anti-social behavior (Patterson et al., 2010). The underlying message 
is that the contingences established within the family affect child outcomes; therefore, 
changing the environmental contingencies and parenting practices will affect 
children’s emotional and behavioral outcomes.  
Patterson and Stouthamer-Loeber (1984) further developed the theory of 
coercive family processes by studying correlations among family management 
practices and delinquency. They utilized a sample of 300 White American families 
with pre-adolescent and adolescent boys. They assessed police contacts and delinquent 
behaviors as criterion measures; monitoring, discipline, problem solving, and 
reinforcement as family variables; and unsupervised time. Results of the self-report 
measures, teacher and peer ratings, and direct observation data revealed a significant 
correlation between monitoring and discipline (family variables) and both criterion 
measures, police contact and delinquency. This study provided further evidence of the 
relationship between disruptive parenting practices and child outcomes, concentrating 
on delinquent behavior.  
As further evidence for the SIL model, Dishion and Andrews (1995) 
investigated escalation in problem behaviors with high-risk adolescents. Their study 
included 158 predominantly White American families, with approximately equal 
numbers of boys and girls. The study measured family interaction, family conflicts, 
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behavior problems (e.g., aggressive and delinquent behavior), and adolescent smoking 
behavior, using self-report measures and direct observational data. The investigators 
randomly divided the sample into four experimental conditions: teen focus only (i.e., 
training in self-regulation), parent focus only (i.e., training in monitoring, positive 
reinforcement, limit setting, and problem solving), parent and teens combined, and a 
self-directed change condition (i.e., control group). Dishion and Andrews found that 
the parent focus only condition showed the best results, with decreases in all 
dependent variables (i.e., mother’s and teen’s negative engagement, family conflicts, 
behavior problems in school, and smoking). These results support the SIL model, 
given that the parent only focus condition was the one with greater positive results, 
showing the importance of child-rearing parenting practices on child outcomes and the 
significance of parents in targeted psychological interventions. 
Forgatch and DeGarmo (1999) provided further evidence for the SIL model 
using an experimental, longitudinal design to test a prevention program for single 
mothers, and at the same time assess links between parenting practices and child 
outcomes in an indirect manner. The sample was composed of 238 mothers and their 
sons, 86% of whom were White American. The parents underwent training in 
parenting practices, in a group modality; parenting practices included negative 
reinforcement and reciprocity, positive involvement, skill encouragement, and problem 
solving; child adjustment variables included teachers, child, and mother reports. In 
general, the experimental group showed a decrease in coercive parenting practices and 
less deterioration in positive parenting practices. The experimental group also showed 
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a greater decrease in the use of negative reinforcement for child disruptive or 
noncompliant behaviors and negative reciprocity, and an increase in positive 
involvement. Furthermore, the increase in effective parenting practices predicted better 
school adjustment and decreases in maladjustment in the child. These results provided 
confirmation of the ways that parenting practices can change child outcomes, which 
highlights the influence parents can have in their children’s lives.  
Finally, Reid, Eddy, Fetrow, and Stoolmiller (1999) studied the impact of 
preventive interventions for conduct problems in 762 first and fifth graders (51% 
girls). The sample was predominantly composed of White American families, mostly 
of one or two children and both parents. Reid et al. implemented a preventive 
intervention focused on parenting practices (i.e., good discipline, reinforcements, 
making effective requests, emotion regulation), which targeted child physical 
aggression, child positive behavior with peers, and mother’s aversive behavior. As a 
result of the intervention, the children showed less aggressive behavior in the 
playground, more positive behaviors with peers, and the mothers showed less aversive 
behaviors in mother-child interactions, in comparison to the control group. 
In sum, Social Interaction Theory (Patterson & Stouthamer-Loeber, 1984), 
formerly known as Coercive Theory, establishes a parent-child interaction framework 
that links to child outcomes. This theory states that when parents engage in coercive 
parenting behaviors (e.g., yelling, insults) in a rigid environment, children are more 
likely to demonstrate disruptive and oppositional behavior (Patterson et al., 2010). 
Research shows that this coercive cycle has a significant correlation with delinquency, 
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aggression, smoking, among others (Dishion & Andrews, 1995; Patterson & 
Stouthamer-Loeber, 1984) and that parent-focused interventions reduce this coercive 
cycle and increase positive outcomes in children (Forgatch & DeGarmo, 1999; Reid et 
al., 1999). 
 
Parenting Styles 
 
 In 1966, Diana Baumrind introduced the framework for a wide array of 
parenting behaviors and child-rearing practices that is still being used in the current 
literature. Baumrind (1966) articulated three primary parenting styles to encompass 
parenting behaviors: authoritarian, authoritative, and permissive. An authoritarian 
parent is one who “attempts to shape, control, and evaluate the behavior and attitudes 
of the child in accordance with a set standard of conduct” (Baumrind, 1966, p. 890). 
Authoritative families are those who “attempt to direct the child’s activities in a 
national, issue-oriented manner” (Baumrind, 1966, p. 891), taking into account the 
interests and opinions of the child, giving emotional support, sustaining high 
standards, appropriate autonomy granting, and clear parent-child communication. 
Authoritative parents set clear boundaries for their children, explain the reasons for 
punishments, and involve the child in decision-making processes. The second type of 
style is espoused by authoritarian families, who portray themselves as the ultimate 
authority and expect their rules to be obeyed. In case of disobedience, punitive 
measures are favored to maintain the required standards (Darling & Steinberg, 1993). 
The third parenting style, permissive, is one whereby a parent “attempts to behave in a 
10 
 
 
nonpunitive, acceptant, and affirmative manner toward the child’s impulses, desires, 
and actions” (Baumrind, 1966, p. 889). This type of parenting is characterized by a 
lack of boundaries or rules towards the child’s behavior and avoidance of exercising 
control over the child’s behavior.  
 Later, Maccoby and Martin (1983) expanded Baumrind’s work by introducing 
a fourth parenting style, neglectful parenting, which they found could be differentiated 
from permissive parenting. This fourth parenting style was also supported by 
Lamborn, Mounts, Steinberg, and Dornbusch’s (1991) research. Neglectful parents are 
characterized by lack of support or encouragement of their child’s self-regulation, poor 
supervision of the child’s behavior, and a disengagement from the child’s life (Aunola, 
Stattin, & Nurmi, 2000). Other than providing the child with basic necessities, the 
parents do not provide boundaries, support, or guidance towards appropriate or 
inappropriate behavior.  
 Each parenting style was defined as reflecting two specific underlying 
processes: the number and type of demands made by the parents and the occurrence or 
inhibition of parental reinforcement (Darling & Steinberg, 1993). From these 
underlying processes, three parenting dimensions emerged: warmth, demandingness, 
and autonomy granting. Warmth involves being sensitive to the needs and interests of 
the child, sincere caring for their well-being and emotional and physical states, and 
providing them with emotional support (Soenens, Berzonsky, Dunkel, & Papini, 
2011). Demandingness refers to the expectations of the parents regarding their 
children’s behaviors. This includes establishing definite rules for how they are 
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expected to behave, monitoring the extent to which they comply with the rules, and 
willingness to confront the child in case of disobedience (Darling & Steinberg, 1993; 
Soenens et al., 2011). Autonomy granting encompasses the extent to which parents 
encourage their children to take initiative and form their own ideas, and also the degree 
of freedom the parent gives the child to make his or her own decisions. Parents that are 
high in autonomy granting, are not overly intrusive or try to manage their children’s 
decisions (Soenens et al., 2011). 
 Every parenting style mentioned above can be mapped to a combination of the 
three parenting dimensions: warmth, demandingness, and autonomy granting. 
Authoritative parents are characterized by being high in all three dimensions: warmth, 
demandingness, and autonomy granting. Authoritarian parents are characterized by 
low warmth, high demandingness, and low autonomy granting. Permissive parents are 
high in warmth, low in demandingness, and high in autonomy granting. Neglectful 
parents are low in all three dimensions (Domenech Rodríguez et al., 2009).  
 In summation, Baumrind (1966) and Maccoby and Martin (1983) created four 
parenting typologies (i.e., authoritative, authoritarian, permissive, and neglectful) that 
guide the theoretical framework used to describe parenting across the mainstream 
parenting literature. These four parenting styles are based on three parenting 
dimensions (i.e., warmth, demandingness, and autonomy granting), which combined 
form the aforementioned parenting styles. This is the theoretical framework that will 
be used in the current study to categorize parental interactions with their children.  
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Observational Coding System to Assess Parenting 
 
In the current study, parenting behavior was assessed through an observational 
coding system, and parental behavior was coded together as a family unit. Research 
shows that global coding systems allow measurement of behavior over a continuous 
period of observational data. Although it does not measure behavior at a micro level, it 
allows the rater to measure the presence or absence of a behavior, and its intensity and 
frequency. This method is particularly suitable for studies that are looking to 
summarize a series of behaviors underlying more abstract and broad concepts such as 
parental warmth, motivation, or parental control (Aspland & Gardner, 2003; Furr & 
Funder, 2007). Furthermore, Lindahl (2001) discussed methodological issues in family 
observational research. In global coding systems, observed behaviors and interactions 
are considered part of an ongoing dynamic system where patterns of behaviors and 
ways of interacting with one another develop over time. The behaviors displayed 
during the period of observation provide information on relatively stable 
characteristics of the individuals and the relationship between them. In general, this 
approach is more appropriate for assessing ongoing characteristics of relationships. 
Many studies have used global coding as a way to measure continuous 
segments of behaviors and interactions within the parenting research field. Leaper 
(2000) studied parent-child interactions using observational data in the context of 
parent-child play. Leaper studied the parents along the dimensions of assertion and 
affiliation. Another study on parent-child interactions was conducted by Holmbeck et 
al. (2002), who studied observed and perceived parental overprotection in 
13 
 
 
preadolescents using observational data. Family interaction tasks were coded using a 
global coding scheme with Likert-type scale ratings on a variety of dimensions, coding 
mothers’ and fathers’ behaviors conjointly. McCarty, Lau, Valeri, and Weisz (2004) 
also studied parent-child interactions in relation to critical and emotionally 
overinvolved expressed emotion using observational data. McCarty et al. used global 
ratings to reflect parental intrusive control and independence fostering, and 
antagonism, negativity, and disgust. Ratings were obtained for both parents and the 
child globally. Lunkenheimer, Shields, and Cortina (2007) studied parental emotion 
coaching and dismissing in family interaction. Parent-child interactions were measured 
using a family coding scheme for content and function of interactions.  
In sum, global coding systems are used to study more broad behavioral styles 
(e.g., being “aggressive” or “cold”). This method is particularly suitable for studies 
that are looking to summarize a series of behaviors that measure an underlying 
construct, such as parental warmth, motivation, or control (Aspland & Gardner, 2003). 
It also allows researchers to measure behavior over continuous periods of time, which 
provides the opportunity to examine patterns of behaviors and interactions that develop 
over time.  
 
Child Outcomes Associated with Parenting Styles 
 
Authoritative Parenting Style 
Some parenting styles have been associated with better child outcomes than 
others. Lamborn et al. (1991) conducted a large study with 4,100 families, which 
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included parents and adolescents from 12 to 18 years old, 60% of them White 
American. Children of authoritative parents were more socially competent, engaged in 
higher levels of prosocial behaviors and positive interactions with peers, and were 
more competent in areas of academic achievement. Similarly, McDermott et al. 
(2014), with a sample of primarily high socioeconomic status, female, White 
American adolescents (N = 195), demonstrated that adolescents from homes with 
authoritative dyads had better school and personal adjustment, were more confident in 
themselves, and were less likely to have behavioral and clinical problems.  
Bolkan et al. (2010) studied the association between perceived parenting styles 
and problem behaviors (i.e., substance use and delinquency). The sample was 
comprised of 3,353 adolescents, 12 to 14 years old (53% boys, 66% White American). 
Adolescents who perceived their parents as authoritative reported fewer behavioral 
problems, such as cigarette and marijuana use, alcohol consumption, and delinquent 
behaviors (i.e., carrying a gun, stealing, property crimes).  
In addition, Rothrauff, Cooney, and Shin-An (2009) assessed the relationship 
between parenting styles and adjustment in middle and late adulthood with 2,232 
adults, mostly White American (89%), between the ages of 40 and 74. Psychological 
well-being (i.e., positive relations with others, self-acceptance, autonomy, personal 
growth), depression, and substance abuse were measured. Adults who retrospectively 
described their parents as authoritative reported higher levels of psychological well-
being, less depressive symptoms, and less substance abuse.  
Last, a recent meta-analysis (Kawabata et al., 2011), including 42 studies with 
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samples primarily from the U.S., concluded that positive parenting (i.e., authoritative, 
sensitive, and responsive parent-child interactions where the parent offers help and 
guidance while granting autonomy) was related to lower levels of relational 
aggression, and promoted a safe environment where children could learn prosocial 
behaviors and empathy and inhibit negative social behaviors. This meta-analysis also 
concluded children from positive parenting homes were more self-confident, and had 
greater emotion regulation skills and social competence than children with harsh, 
uninvolved or controlling parents.  
In brief, the literature is very consistent on the association between 
authoritative parenting and overall positive outcomes. Children from authoritative 
families show more social competence, prosocial behaviors, and positive interaction 
with peers; and have better academic achievement and overall personal adjustment 
(e.g., confidence, autonomy, personal growth, and emotion regulation skills). They 
also show fewer depressive symptoms, and engage in less substance use (i.e., cigarette, 
marijuana, and alcohol), relational aggression, and delinquent behaviors than children 
with authoritarian, permissive or neglectful parents.  
 
Authoritarian Parenting Style 
In contrast to authoritative parenting, children from authoritarian families are 
prone to more negative outcomes. Baumrind (1972) assessed 134 White American 
three and four year-old children (55% boys). Children from authoritarian families were 
less achievement oriented, showed lack of confidence, and less independent than 
children from authoritative families. Also, authoritarian sons were more hostile and 
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resistive than sons with authoritative parents. Coie and Dodge’s (1998) extensive 
review of the literature yielded a relationship between authoritarian parenting and 
negative social adjustment outcomes in children as described by being moody, hostile 
toward others, and having low self-esteem.  
Hart, DeWolf, Wozniak, and Burts (1992) assessed preschoolers’ prosocial, 
antisocial, and rough play behavior as a function of the disciplinary styles of parents, 
divided into inductive or power assertive discipline (n = 106; 96% White American). 
Inductive discipline was defined as parents who made claims and gave consequences, 
but supplied rationales for doing so (e.g., setting limits, explaining, and no coercive 
behaviors), which are associated with authoritative parenting. Power assertive 
discipline was described as parents who used threats, physical punishments, strict 
boundaries and aversive parent-child interactions, which are associated with 
authoritarian parenting. The study found that power assertive discipline was predictive 
of children’s use of physical aggression and disruptive behaviors in the playground. 
Also, girls of power assertive parents engaged in fewer prosocial behaviors than any 
other group. 
In addition, in McDermott et al.’s (2014) study of parenting styles and 
adolescent emotional and behavioral outcomes, children with authoritarian parents had 
more school maladjustment than children with authoritative parents. Finally, 
Steinberg, Lamborn, Darling, Mounts, and Dornbusch (1994) studied longitudinal 
links among adjustment, competence, and parenting styles in a sample of 9,255 
adolescents, mostly from White American families, divided equally by gender. The 
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study assessed psychological development (e.g., social competence and self-reliance), 
school achievement (e.g., GPA, school orientation), problem behaviors (e.g., alcohol 
use, school misconduct), and internalized distress (e.g., somatic and psychological 
symptoms). Adolescents with authoritarian parents did not change over a one-year 
follow up in psychological development, had more positive academic self-conceptions 
than children with neglectful parents, and became less involved in problem behavior 
than children with permissive and neglectful parents, but had a marked increase in 
somatic symptoms of internalized distress in comparison to their counterparts. This 
finding is not consistent with the literature, which has established a strong association 
between the authoritarian parenting style and overall negative child outcomes in White 
samples. This might be due to the self-report measures used, which were based on 
children’s self-report of parenting practices or also because 40% of the sample was 
comprised of ethnic minority adolescents (i.e., Asian, Latino, Black). Some research 
has found that authoritarian parenting might be more beneficial for ethnic minority 
than White children.  
Hoeve et al. (2009) conducted a meta-analysis of 161 published and 
unpublished manuscripts, with mostly White American samples, to assess relationships 
between parenting and delinquency. The study focused on links among parenting 
dimensions (e.g., support, various forms of control), parenting styles (e.g., 
authoritative, authoritarian, neglectful), parenting behaviors (e.g., knowledge, child 
disclosure), and delinquency. The authors did observe a positive relationship between 
authoritarian control and delinquency. Furthermore, the previously mentioned meta-
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analysis by Kawabata et al. (2011) assessed the relationships between parenting styles 
and relational aggression in children and adolescents. Relational aggression was 
defined as a “form of aggression in which relationships serve as an agent of harm, as 
distinct from a direct, physical form of aggression” (Kawabata et al., 2011, p. 241). 
They found that harsh parenting (i.e., authoritarian parenting) was associated with 
increased relational aggression in children and adolescents. 
In conclusion, research shows a relatively consistent association between 
authoritarian parenting and negative child outcomes. Among psychological outcomes 
are lower self-confidence, independence, and self-esteem, and less achievement 
orientation. They also present higher levels of internalized distress, hostility, and 
relational aggression. Behavioral outcomes include higher levels of physical 
aggression, disruptive behaviors, delinquency, alcohol use, school maladjustment and 
misconduct, and less prosocial behaviors. However, Steinberg et al. (1994) found that 
children with authoritarian parents had more positive academic self-conceptions and 
became less involved in problem behavior at a 1-year follow up.  
 
Permissive Parenting Style 
Permissive parenting, also known as indulgent parenting, has demonstrated 
mixed research outcomes regarding children’s emotional and behavioral outcomes. 
The aforementioned meta-analytic review by Kawabata et al. (2011) found that 
permissive parenting was related to higher rates of physical aggression in children and 
relational aggression throughout childhood and adolescence. Also, Lamborn et al. 
(1991) found that children with permissive parents are more disengaged from school 
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and show a higher frequency of behavioral problems, such as drug and alcohol use, 
and school misconduct in comparison to children from authoritative and authoritarian 
families. 
Neal and Frick-Horbury (2001) researched associations between parenting 
styles or childhood attachment patterns and intimate relationships with a sample of 56 
undergraduates (60% women). Through the use of questionnaires, the study focused on 
the students’ own perceptions of relationship quality and how other people related to 
them. The study found that none of the participants with permissive parents had a 
secure attachment in their relationships. 
 An 8-year longitudinal study by Luyckx et al. (2011) examined the relationship 
between parenting styles and children’s maladaptive behaviors, with a sample of 1,049 
children, evenly distributed by gender and 86% White American. Through self-
reported measures, the researchers studied the association of parenting styles with 
alcohol and cigarette use, antisocial behavior (e.g., stealing, lying, and cheating), and 
internalizing symptoms (e.g., “withdrawn,” “shy”). Children increased their 
consumption of alcohol and cigarette use between 6th and 12th grade, with children 
from permissive families showing larger increases over time, along with children from 
neglectful families than children with authoritative and authoritarian families. Children 
from permissive and neglectful families also showed the steepest increases in 
antisocial behavior.  
A survey research study with 198 adolescents, aged 15 to 16, examined 
associations among indulgent parenting, adolescent weight status, and life satisfaction 
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(Coccia, Darling, Rehm, Cui, & Sathe, 2012). The sample was comprised of 52.6% 
boys and 47.4% girls, mostly White American. Specifically, Coccia et al. studied the 
relationships among parental indulgence, and weight status, perceived health, body 
image, stress, and life satisfaction. Although no relationship was found between 
indulgence and adolescent weight status, indulgent parenting was positively related to 
body image, life satisfaction, and health and stress ratings. However, the study also 
found indulgent parenting to be related to unhealthy eating behaviors (e.g., greater 
fast-food intake) and coping methods.  
As much more specific examples, Leeman et al. (2014) studied perceived 
parental permissiveness toward gambling and risky behaviors in adolescents. The 
sample was comprised of 2,805 adolescents (78% White American; 55.8% girls). 
Survey measures for gambling, perceived parental permissiveness towards gambling, 
alcohol, marijuana, and cigarette use were collected. The results showed significant 
relationships between perceived parental permissiveness and higher frequency of 
gambling, alcohol use, and cigarette smoking (Leeman et al., 2014). The study also 
found that perceived parental permissiveness toward gambling and impulsivity were 
significantly correlated with lifetime drug problems.  
Another study by Varvil-Weld, Crowley, Turrisi, Greenberg, and Mallet (2014) 
assessed links between parental permissiveness toward adolescent drinking and college 
students’ alcohol use. Data were collected at two time points (summer before college 
entrance and fall of second year of college), with a sample consisting of 1,518 first 
year college students; 86% White American, 54% women. Parental permissiveness 
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was measured in two ways: perceived parental limits and allowance of drinking, but 
also accounted for confounding variables (e.g., genetic risk, parental modeling, 
monitoring). General parental permissiveness was significantly associated with college 
student drinking, even after accounting for confounding variables. However, the 
effects were markedly attenuated when confounds were taken into account. Parental 
allowance of drinking was significantly associated with drinking after confounds were 
added to the model, but not before; and student’s perceived parental limits were 
associated with drinking even after confounds were taken into account.  
Studies of links between permissive parenting and self-regulation have yielded 
mixed results in the literature. Piotrowski, Lapierre, and Linebarger (2013) conducted 
a study with 1,141 White American families with children from 8 months to 7 years 
old (52.4% boys), which examined the relationship between parenting styles and self-
regulation. Children from permissive families reported greater struggles with self-
regulation in comparison to those from authoritarian and authoritative families. 
However, a longitudinal study by Moilanen, Rasmussen, and Padilla-Walker (2014) 
also examined associations between self-regulation and parenting styles. The sample 
was comprised of 473 children between the ages of 11 and 16, where 51% were girls 
and 70% were White American. Through multi-informant self-report questionnaires, 
Moilanen et al. found that indulgent parenting did not explain change in self-regulation 
over a 1-year follow up.  
In sum, the literature is fairly consistent across child outcomes regarding 
permissive parenting. Research shows that children from permissive families are more 
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likely to present high levels of antisocial behaviors such as: aggression, drug and 
alcohol consumption, cigarette smoking, gambling, and school misconduct and 
disengagement. They are also more prone to engaging in unhealthy eating behaviors 
(e.g., eating fast foods) and poorer coping methods than children from nonindulgent 
families. However, permissive parenting is associated with better body image, life 
satisfaction, and health, and less stress levels for children. Currently, the literature 
presents mixed results regarding whether or not permissive parenting is related to 
poorer self-regulation skills.  
 
Neglectful Parenting Style 
Along with authoritarian and permissive parenting outcomes, neglectful 
families are associated with an increase in behavioral problems. Rohner (2004) 
described a parental “acceptance-rejection syndrome,” using an ecological perspective, 
where parental behavior (i.e., warmth, hostility, neglect, undifferentiated rejection) 
affects the psychological adjustment of children. According to this theory, individuals 
who perceive themselves as rejected by attachment figures (e.g., parents) are more 
likely to feel anxious, insecure, and to develop distorted mental representations of 
themselves and their environment. Because of the distorted mental representations, 
rejected persons are more likely to perceive hostility where none was intended, 
misperceive acts by others as rejection, and view personal relationships as being 
unpredictable and untrustworthy.  
Knutson, DeGarmo, and Reid (2004) conducted a study regarding social 
disadvantage (i.e., parental unemployment, socioeconomic status [SES]) and 
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neglectful parenting as precursors of antisocial and aggressive child behavior (e.g., 
playground aggression, fighting, lying, use of weapons). In this study, 671 first and 
fifth graders were recruited, roughly equally divided by gender, and data were 
collected through interviews, questionnaires, and observational data of parents and 
teachers. They found that the greater the social disadvantage and neglect of care, the 
greater the increase in antisocial behavior over a 5-year follow up. It was also found 
that neglectful parenting was a predictor of current and future antisocial behavior 
beyond the influence of social disadvantage. In addition, the meta-analysis by Hoeve 
et al. (2009), which measured the relationship between parenting and delinquency, 
found strong relationships between parental neglect and delinquency.  
A longitudinal study conducted with a White American sample, over a 10-year 
period of time, showed a relationship between parenting styles and adult criminality 
(Schroeder et al., 2010). Relationships between parenting styles and adult delinquency 
were measured through a mediation model of anger, depressive affect, and adult social 
bonds. Questionnaire responses from 662 participants at 15 and 25 years of age 
showed that uninvolved or neglectful parenting was associated with higher levels of 
adult anger and depression. In turn, anger and depression were associated with higher 
levels of criminal offending. The study also suggested that neglectful parenting was 
detrimental to social bonding outcomes (e.g., marital bonds). 
The previously mentioned study by Lamborn et al. (1991) found evidence to 
support the negative impact of neglect on a broader range of child outcomes. Children 
from neglectful families reported the poorest outcomes in psychosocial development 
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(i.e., competence, work orientation, self-reliance), academic competence, internalized 
distress (e.g., head and stomachaches, depression, anxiety) and problem behavior, 
compared to children from authoritative, authoritarian, or permissive families. 
Similarly, the aforementioned study by Luyckx et al. (2011), which examined the 
relationship between parenting and children’s maladaptive behaviors over an 8-year 
period, found that children from neglectful homes showed the highest levels of 
internalizing symptoms (e.g., being shy or withdrawn) in comparison to those with 
authoritative, authoritarian, and permissive families.  
In brief, the literature presents consistent negative outcomes for children with 
neglectful parents. Neglected children have a higher likelihood of engaging in anti-
social behaviors, delinquency, and criminal offenses; present more anger and 
depression during adulthood, have higher internalized distress, and higher internalized 
symptoms. They are also more likely to have poorer psychosocial development, social 
bonding, and academic competence.  
When looking at all the parenting styles and its associated child outcomes, the 
literature is fairly consistent. Authoritativeness is associated with overall positive child 
outcomes (e.g., prosocial behaviors, less internalizing symptoms, and better academic 
achievement), while the authoritarian, permissive, and neglectful parenting styles are 
generally associated with several negative child outcomes (e.g., antisocial behavior, 
higher levels of internalizing symptoms, and lower levels of academic achievement). 
Based on the literature, it is very well established that parenting styles have an impact 
in child outcomes. However, prior studies have not adequately accounted for how 
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parenting styles might operate differently across different family characteristics, such 
as ethnicity, child sex and parental sex.  
 
Differences by Child Sex 
 
There is also evidence of associations between family parenting styles and 
differences in child outcomes dependent on child sex. Parent et al. (2011) studied the 
relationship of permissive and harsh discipline with child disruptive behaviors in a 
sample of 160 parents, 75% White American, and their 3- to 6-year-old children. Self-
report inventories were used to measure parenting discipline (e.g., permissive or harsh) 
and child behaviors (e.g., temper tantrums, noncompliance). Higher levels of hash 
discipline were related to disruptive behaviors for girls and boys; however, higher 
levels of permissive discipline were related to more intense disruptive behaviors in 
boys, but not girls. Also, when permissive discipline was accounted individually, it 
was related to disruptive behaviors in boys but not girls. 
McKinney, Milone, and Renk (2011) assessed the relationships between 
parenting, disciplinary styles, and late adolescent emotional adjustment as moderated 
by sex. The study involved 163 boys and 363 girls, 76.2% White American. McKinney 
et al. found differences by adolescent sex; although parenting styles demonstrated a 
significant correlation with emotional adjustment for boys and girls, parenting styles 
did not present a significant path to emotional adjustment in any of the boy-parent 
dyads (i.e., boy-father, boy-mother). Also, although parenting styles and discipline 
strategies were associated with emotional adjustment for girls, only parenting styles 
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were found to be strongly associated for boys. On the contrary, discipline strategies 
were more strongly associated with emotional adjustment than parenting styles.  
Barton and Kirtley (2012) found additional outcome differences regarding 
child sex in their study of the relationship between parenting styles and college 
students’ mental health (i.e., stress, anxiety, and depression). The sample was 
comprised of 290 undergraduate students, 58% women and 92% White American. 
Analysis of self-report measures showed that permissive parenting was positively 
associated with depression. Conversely, permissive parenting was not correlated with 
any adjustment measure for college men.  
Moilanen et al.’s (2014) study found stronger links between authoritative 
parenting and self-regulation for girls than boys. The previous study by McKinney and 
Renk (2008) also found that parents engaged in more permissive parenting with male 
late adolescents in comparison to female late adolescents.  
In conclusion, the research has found differences in family parenting styles and 
child outcomes dependent on child sex in White American samples. Studies have 
found that higher levels of permissive discipline and permissive parenting, and 
parenting styles in general were related to more intense disruptive behaviors in boys. 
On the other hand, studies found a stronger association between discipline strategies 
and emotional adjustment, and permissive parenting and depression for girls than for 
boys. Additionally, authoritative parenting has been linked to better self-regulation 
skills for girls than for boys. Past research has established that differences on child 
outcomes by child sex are relevant to the study of parenting and its association to child 
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outcomes in White American families.  
 
Parenting Styles in Puerto Rico 
 
There is not an expansive literature regarding Latino families in general, when 
compared to White American families. Among the literature for Latino families, there 
is an even smaller literature regarding Puerto Rican families. The following section 
will present a cultural and historic background of the unique cultural context of Puerto 
Rican families. In addition, a general review of the literature on Latino families will be 
summarized to provide a foundation for the hypotheses regarding family parenting 
styles in Puerto Rican families.  
 
Historic Background 
Puerto Rico is immersed in a unique cultural background. As a U.S. territory, 
after being a U.S. colony for more than a century, it is a blend of White American and 
Latino culture. Part of its diversity stems from the differences in national origin, mixed 
racial background (i.e., Spanish, African, the island’s indigenous people), historical 
time depth, and the way they come into contact with mainstream White American 
society (Ramos, 2005). In 1898, the U.S. colonized Puerto Rico bringing economic, 
cultural, and political changes. During the first decades of colonization, the U.S. put in 
motion a plan, mostly targeting the education system, for Puerto Ricans to learn about 
U.S. American culture and the English language (Domínguez, 2001). Puerto Ricans 
became U.S. citizens in 1917, and were subsequently eligible to be drafted into the 
U.S. military. As a result of the military recruitment, thousands of Puerto Ricans 
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emigrated to the U.S.  
The clash between the cultures created a cultural ambivalence in Puerto Ricans. 
During the 1940s and 50s, many working class Puerto Ricans also emigrated to the 
U.S., as part of a solution initiated by the government to control the overpopulation on 
the island and help the economy. This event accelerated the acculturation process 
between both cultures. By 1973, 40% of the Puerto Rican population had immigrated 
to the U.S. mainland (Pérez y González, 2000). Puerto Ricans emigrated to the U.S. in 
search of better jobs and/or quality of life, but when the financial or workforce 
situation improved on the island, many Puerto Ricans returned; perpetuating a cycle of 
migration between the U.S. mainland and the island; which created a constant 
interchange between cultures (Concepción, 2008). This circular migration is prevalent 
today. 
As a result of the U.S. citizenship, Puerto Ricans present a unique cultural 
context that separates them from other Latino subgroups. Puerto Ricans have the 
flexibility to come and go from the U.S. without regard for immigration laws, which is 
an always-present factor for other Latinos. This constant contact with the U.S. creates 
a distinct situation for Puerto Rican families, given the vast differences between both 
cultures, such as gender roles, language, family structure, values, and traditions.  
 
Acculturation 
Although Puerto Rican families that live on the island are geographically 
separated from the mainland, acculturation processes have influenced their way of life. 
Currently, acculturation has been studied across a wide array of disciplines, such as 
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sociology, anthropology, and psychology (Lawton & Gerdes, 2014); therefore, the 
term has been defined in multiple ways. For the purposes of this discussion, the term 
acculturation will be defined as a multidimensional process comprised of the 
convergence among the original culture and receiving-cultural practices, values, and 
identifications (S. J. Schwartz, Unger, Zamboanga, & Szapocznik, 2010). 
Acculturation occurs at two different levels, individually and as a group. From 
an ecological perspective, group level acculturation occurs as an interaction between a 
cultural subgroup and its environment. On the other hand, there can also be differences 
in how each individual within that group adapts to these changes (Cabassa, 2003). 
Marín (1992) conceptualized individual acculturation changes as occurring at three 
levels: behavior, cognition, and values. 
 
Cultural Stress 
Given the political and economic dominance of the U.S. over Puerto Rico (PR), 
Puerto Ricans find themselves in the complex situation of integration to the U.S. 
culture, which can lead to acculturative stress. Stressors can stem from language 
differences, values discrepancies, economic and work struggles, among many others 
(Ramos, 2005). Puerto Ricans who traditionally rely on their family and community, 
and are rewarded for respectful behavior may experience conflict and anxiety in a 
society that discourages passivity and promotes independence and individualism 
(García-Preto, 1996). In a Puerto Rican framework, a source of stress can be the 
differences in cultural gender roles and family structure. Maintaining traditional Latino 
gender roles and family structure in an environment with a heavy mainstream White 
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American influence can promote conflicts among the family (Ramos, 2004).  
The effects of cultural stress in Puerto Rican islanders have been studied by 
Duarte et al. (2008). Duarte et al. conducted a longitudinal study comparing the effects 
of cultural context (i.e., acculturation and cultural stress) and psychiatric symptoms 
(i.e., anti-social behavior and internalizing symptoms) in Puerto Rican children, 
residing in South Bronx (SB), New York, and Puerto Rico. The sample was comprised 
of 1,271 children (10 to 13 years old). Higher levels of parental acculturation were 
found in the SB group in comparison to the Puerto Rican group. Parental cultural stress 
was also found to be positively correlated with internalizing symptoms for both 
groups, and significantly correlated with antisocial behavior in the Puerto Rican group. 
Children in PR reported higher levels of cultural stress in comparison to the SB 
sample, which is associated with psychiatric symptoms. 
The previous study demonstrates that acculturation, and more specifically, 
cultural stress is an important factor for Puerto Rican families. Currently, there is a 
blend of language, family structure, values, and traditions, coupled with political and 
economic dominance of the U.S. over Puerto Rico. This situation poses a unique and 
complex cultural and historic context that influences childrearing practices. Given that 
the literature regarding Puerto Rican families is not extensive, a general view of Latino 
families might shed some light on how family parenting might relate to child outcomes 
in Puerto Rican families. 
 
Latino Parenting Practices 
Although Latino parents have been presumed to be included in the cultural 
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mainstream of White American parenting styles, research shows there are some 
differences in the ways that they implement childrearing practices. Respeto and 
familismo are core values in Latino culture. Although these values might be present in 
a number of different cultures, including White American culture, they can be 
reflected in different ways, behaviorally and in level of importance. For Latinos, 
respeto involves the adherence to parental authority (Mogro-Wilson, 2013). Calzada, 
Fernández, and Cortés (2010) interviewed 48 Mexican and Dominican mothers to 
assess the value of respeto in child rearing practices. Respeto was described as being 
critical to successful child development and was behaviorally expressed through: 
obedience (i.e., following rules without question), deference (i.e., courtesy owed to 
elders), decorum (i.e., appropriate behaviors when interacting with others, such as 
saying good morning or please), and public behavior (i.e., present well to others when 
in public).  
Familismo involves putting the family before one’s own personal needs and 
prioritizing family cohesion (Leidy et al., 2012). Sabogal, Marín, Otero-Sabogal, 
Marín, and Perez-Stable (1987) described familismo as being constituted by three 
factors: familial obligations (i.e., perceived obligation to provide material and 
emotional support to their family members), perceived familial support (i.e., family as 
providers of help and support to solve problems), and family as referents (i.e., family 
members as a behavioral and attitudinal referents).  
For the present literature review, research could not be found regarding 
familismo and respeto in White American families, given that these are values that 
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have been mostly ascribed to Latinos and Asians (Miles, Shih, Tucker, Zhou, & 
D’Amico, 2012). However, a study conducted by S. H. Schwartz (2007) found that 
White American families also embrace respeto and familismo values. In the previously 
study conducted by Calzada et al. (2010), Latino mothers described White American 
parenting values as focusing on the child’s independence and autonomy (e.g., “letting 
them do what they want”), liberal thinking, being child-centric (i.e., letting the child 
have an opinion and a say in matters), and achievement oriented (i.e., guiding their 
kids to achieve a higher socio-economic status). However, respeto and familismo are 
reflected in Latino parenting in their lower levels of autonomy and independence 
granting (e.g., asking for permission before going out, following parental rules without 
question) with their children (Roche et al., 2014), focusing more on interdependence 
and being family-centric, as expressed by putting your family first instead of a career 
or a job (familistic orientation versus achievement orientation), and always going to 
your family for support and reference when making decisions (Calzada et al., 2010). 
The aforementioned study by Sabogal et al. (1987) found that Latinos had a higher 
level of familismo than White Americans, even when levels of acculturation were 
taken into account. Although these values are shared by both cultures, familismo and 
respeto are both behaviorally tied to the collectivistic perspective of Latino culture, as 
differentiated from the White American more individualistic culture.  
Some researchers present Latino parents as being authoritarian (Falicov, 1998; 
García-Preto, 1996). This might be due to the high parental control exerted over their 
children, which to some extent is tied to the aforementioned cultural values. However, 
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other researchers have not found the same results in predominantly Mexican American 
samples (Domenech Rodríguez et al., 2009; Donovick, 2006; White et al., 2013). 
Donovick (2006) and Domenech et al.’s (2009) studies found that Latino parents 
engage in protective parenting, which shoes low to moderate levels of autonomy 
granting in comparison to White families, which engage in high levels of autonomy 
granting. This difference appears to be tied to how Latino families foster respeto and 
familismo within their parenting style. Furthermore, as opposed to authoritarian 
families, where parents give orders that are expected to be followed without hesitation, 
Negroni-Rodríguez (2004) conducted a study with Puerto Rican mothers and found 
that they often shared decisions with their children about discipline and independence. 
Translated into the three dimensions currently used in the parenting styles literature, 
Latino parents might be high on warmth and demandingness, but low on autonomy 
granting. This combination is not represented in the four parenting styles currently 
used.  
Another unique feature in Latino parenting is the tendency to have higher 
expectations of their children to abide by parental authority and later age expectations 
for youth to engage in autonomous behaviors than mainstream White American 
families (Roche et al., 2014), which maintains the family cohesion. Guilamo-Ramos et 
al. (2007) studied parenting practices among Dominican and Puerto Rican mothers and 
their adolescents (44 Dominicans, 19 Puerto Rican pairs). Latino mothers expressed 
the need to monitor their adolescents’ activities closely by being consistent, firm, and 
correcting misbehavior, which tied to their value of respeto. Mothers also emphasized 
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the importance of having warm and supportive relationships balanced with clear 
parental guidelines. Mutual reciprocity in decision-making was also important, where 
autonomy granting was increased as age increased, but still in the context of parental 
rules. This study suggests that Latino parents may exhibit lower autonomy granting 
levels than White American families during the early years of development of their 
children, although it increases as age increases.  
 Domenech Rodríguez et al. (2009) conducted a study with 50 Spanish-speaking 
Latino families (46 fathers, 49 mothers) of Mexican origin (81%), with children 
between the ages of 4 and 9 years old (60% girls). Parenting styles were examined 
using an observational measure of individual dimensions (i.e., demandingness, 
warmth, and autonomy granting). The majority of Latino parents were categorized as 
high on demandingness and warmth, and medium to low on autonomy granting (61%). 
The authors called this specific combination of parenting dimensions “protective 
parenting.” These results might suggest that traditional parenting styles may not be 
accurate representations of Latino parenting styles. 
 In conclusion, there is very limited information regarding Puerto Rican 
parenting styles. Furthermore, Puerto Rican parenting needs to be considered in its 
cultural context. Because Puerto Rico is a U.S. territory, Puerto Rican families have 
frequent contact with White American culture, indirect or directly, through circular 
migration and acculturation processes. Although Latino parents in general have been 
presumed to be included in the cultural mainstream of White American parenting 
styles, research shows there are some differences in the ways that they implement 
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childrearing practices. These differences can be explained based on how the cultural 
values (e.g., respeto, familismo, marianismo) of Latino parents influence childrearing 
practices (e.g., moderate levels of autonomy granting or demandingness based on how 
respectful children need to be). Therefore, the current study will help fill the gap in the 
literature regarding Puerto Rican parenting styles.  
 
Child Outcomes Associated with Latino Parenting Styles 
 
Some researchers have concluded that an authoritative parenting style is 
predictive of positive child outcomes in both, White and Latino families. Steinberg, 
Dornbusch, and Brown (1992) conducted a study, using self-report measures, 
regarding ethnic differences and achievement with 15,000 adolescents (one third of the 
sample were Black American, Latino, and Asian American). Adolescents from 
authoritative homes had better outcomes in psychosocial development, psychological 
distress, and behavior problems for all ethnic groups. However, only White American 
and Latino adolescents from authoritative homes were more likely to exhibit better 
school performance.  
Carlson, Uppal, and Prosser (2000) assessed ethnic differences in self-esteem, 
authoritative parenting dyads, and family stress via self-report measures. The sample 
was comprised of 898 Latino, Black American, White American, and Asian American 
adolescent girls. Authoritative parenting was negatively correlated with family stress 
and positively correlated with self-esteem among all groups.  
Jabagchourian, Sorkhabi, Quach, and Starge (2014) studied the relationship 
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among family parenting styles in Latino parents and cognitive, social, and behavioral 
outcomes in a sample of 73 children (58% girls), predominantly from Mexican origin. 
Data was collected using parents’ self-report measures, teachers’ observations, and 
children interviews. Authoritative families were positively associated with children’s 
GPA, social competence, perspective taking, self-regulation, and academic 
achievement; and negatively correlated with children’s aggression.  
 Other researchers have found that authoritative parenting is not always 
predictive of positive child outcomes in Latinos. Park and Bauer (2002) assessed the 
association among parenting practices (i.e., supervision, strictness, support, and 
involvement via self-report measures) and ethnicity, socioeconomic status, and 
academic achievement (measured by a reading and math test) in a sample of 11,790 
adolescents, 1,449 of them Latinos. The effect of parenting practices in academic 
achievement was not consistent between White American and Latino adolescents. 
Accepting parents had the greatest impact on White academic achievement, while 
strictness had the most significant impact for Latinos. Authoritative parenting was 
associated with higher academic achievement only for White American adolescents.  
Filkestein, Donenberg, and Martinovich (2001) studied ethnic differences in 
the relationship between parental control and adolescent depression. Self-report 
measures and interviews were collected from 111 girls (45% Black American, 37% 
White American, and 18% Latina), from 12 to18 years old. Latina and Black 
American girls reported more authoritarian parenting style and parental control than 
White American girls, and no differences in depressed mood were found. For Black 
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American girls, authoritarian parenting and parental control were predictive of 
depression, but not for White American and Latina girls. Although more authoritarian 
parenting and parental control was found for Black and Latina girls, it was not 
predictive of depression in Latina girls. This study presents another perspective on 
previously observed links between authoritativeness and positive outcomes, since 
authoritarian parenting was not related to negative outcomes in Latina girls, and less 
authoritarian parenting was not related to better outcomes in White American girls.  
In summation, there are discrepancies in the literature regarding the effects of 
authoritative parenting with Latino children. Although a greater number of studies 
report a positive association between authoritativeness and positive child outcomes, it 
is not always the case. This does not mean that authoritativeness is not linked to 
positive child outcomes in Latino samples, but that these studies did not find them to 
be statistically significant. Another factor might be that several of the aforementioned 
studies measured aspects of parenting styles, not parenting styles themselves. It is also 
noteworthy that many of these studies rely on self-report measures, which are prone to 
bias. Given the discrepancies found in the literature, further research is needed to 
clarify the ethnic differences between Latino and White American families and its 
relationship to child outcomes. Furthermore, research regarding the association 
between Puerto Rican parenting and child outcomes is even more limited, which is the 
reason behind the research questions in the current study.  
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Latino Parenting Styles by Child Sex 
 
Understanding the cultural context of Latino parenting requires an explanation 
of the cultural values of machismo and marianismo. Machismo and marianismo define 
the behaviors and roles expected of traditional men and women in families and 
heterosexual relationships. Machismo is a multi-dimensional cultural construct (Cruz 
et al., 2011). Current research divides it between negative machismo and positive 
machismo. Negative machismo emphasizes male authority as “heads of household,” 
masculine strength, aggression/assertiveness, and sexuality; while positive machismo 
includes, honor, respect, and the importance of familial responsibility and being a 
provider (Arciniega, Anderson, Tovar-Blank, & Tracey, 2008). The construct of 
marianismo emphasizes female submissiveness, sacrifice, and virtue (Diekman, Eagly, 
Miladinic, & Ferreira, 2005). These values may impact the ways that Latino parents 
engage in their parenting responsibilities.  
 Research shows that there are differences in Latino parents’ expectations of 
their children depending on the child’s sex. In the aforementioned study by Guilamo-
Ramos et al. (2007), Dominican and Puerto Rican parents’ differential parenting 
practices between Latino boys and girls were examined. Latina girls are more 
pressured to fulfill household responsibilities and are granted less autonomy, while 
Latino adolescent boys receive less parental supervision and more autonomy granting. 
These findings were corroborated by Domenech Rodríguez et al. (2009), who found 
Mexican parents were higher on demandingness and lower on autonomy granting for 
girls than boys. Moreover, Raffaelli and Ontai (2004) examined sex differences in 
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socialization in 166 Latino college students (58% women, 73% of Mexican origin). 
Women reported having more limits placed by their parents than men regarding social 
activities (e.g., dating, curfews) and privileges (e.g., after-school activities, getting a 
job).  
As more specific outcomes, Dumka et al. (2009) assessed parenting (i.e., 
warmth, monitoring, harsh parenting, and academic involvement) and child differences 
in academic success (i.e., problem classroom behavior, problem peer association, and 
GPA). Using a multi-informant method, 560 Mexican families with children from 11 
to 14 years old (50% girls) were examined. Parents’ harshness was associated with 
lower problem classroom behavior for boys but not for girls.  
In conclusion, past research has found differences in parenting styles and child 
outcomes based on child sex in Latino samples. For example, research has found 
Latina girls to be more pressured to fulfill household responsibilities and are granted 
less autonomy, while Latino boys receive less parental supervision and are granted 
more autonomy. Research also found that parents’ harshness was associated with 
lower problem classroom behavior for boys but not for girls. These differences in 
parenting styles and child outcomes based on child sex have been found across both 
cultural groups (i.e., White American and Latino samples). Therefore, this study will 
also explore differences in family parenting styles and child outcomes dependent on 
child sex.  
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Summary and Objectives 
 
In sum, research has shown the utility of parenting styles as a framework to 
study child outcomes. The four parenting styles have been used to understand child-
rearing practices and develop parenting interventions mostly with White American 
samples. However, there is a gap in what is known about family parenting styles for 
Latino families, as well as links between parenting styles and child outcomes. 
Authoritativeness has been associated with overall positive outcomes for children 
within White American families. On the other hand, Latino parents have been 
considered more authoritarian, which has been associated with negative outcomes. 
This difference has been attributed to cultural differences. Although authoritarian 
parenting has been associated with negative outcomes, other researchers have found 
that it might provide better results for Latino families. In addition, some researchers 
have also found that none of the four parenting styles accurately describe Latino 
parenting when taking into account cultural values and differences.  
Across the literature, parenting styles have been studied combining only two of 
the three parenting dimensions (i.e., warmth, demandingness, and autonomy granting) 
originally established by Diana Baumrind, which creates the four existing parenting 
styles. The current study will take into account all three parenting dimensions. In 
addition, the effects of child sex will be incorporated throughout the study. 
Four main research questions will be examined in the current study. 
1. What are the levels of each parenting dimension among Puerto Rican 
families? 
2. What percentage of Puerto Rican parents fit into each family parenting 
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style resulting from all possible combinations of the three parenting 
dimensions?  
3. Do parenting dimensions predict child outcomes (i.e., internalizing and 
externalizing behaviors)?  
4. Do family parenting styles predict child outcomes (i.e., internalizing and 
externalizing behaviors)?  
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CHAPTER III 
METHODOLOGY 
 
Design 
 
This study uses a correlational design through an extent data set, originally 
collected by Domenech Rodríguez, Franceschi Rivera, Sella Nieves, and Félix Fermín 
(2013). Parents completed self-report questionnaires and observational data was 
collected involving parents’ interactions with their child in a number of structured 
tasks. Parent-child interactions were videotaped. The original study coded the videos 
according to parenting practices. The study coded the interactions according to family 
parenting styles. The videotaped interactions were coded using the three parenting 
dimensions, from which family parenting styles were derived. It is important to note 
that when the label parenting styles is used, it encompasses the behavior of both 
parents, given that the coding was conducted using a global score for the family’s 
interaction.  
 
Participants 
 
Domenech Rodríguez et al. (2013) recruited 55 families in Puerto Rico, 
primarily from San Juan and Ponce. Parents completed self-report questionnaires and 
engaged in observational tasks during a period of 33 minutes. Families were comprised 
of both parents and a child between the ages of 6 and 11. Mother’s ages ranged from 
23 to 50 years old (M = 36.48, SD = 7.67), fathers’ ranged from 22 to 56 years of age 
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(M = 37.81, SD = 8.00), and children’s ages ranged from 6 to 11 (M = 7.93, SD = 
7.67). The majority of the mothers (n = 38, 69%) and fathers (n = 29, 52.7%) had an 
undergraduate degree or higher level of education. The majority of the mothers (n = 
44, 80.0%), fathers (n = 47, 85.5%), and children (n = 52, 94.5%) were born in Puerto 
Rico (see Tables 1 and 2). The majority of the households were constituted by two 
adults (n = 45, 81.8%) and one to three children (n = 51, 92.7%). 
 
Sampling Size and Procedures 
 
The sample was one of convenience. Inclusion criteria were as follows: (a) 
family with a child between the ages of 6 and 11, (b) two parents currently in the 
home, (c) absence of severe child conduct problems, or (d) developmental problems. 
 
Table 1  
Parents’ Characteristics 
 Mothers 
───────────────── 
Fathers 
───────────────── 
Parents’ characteristics M SD n % M SD n % 
Age of parent 36.41 7.569   39.23 8.006   
Highest level of education         
High school education or less    5 10   9 17.7 
Some college   7 14   10 19.6 
College graduate   28 56   22 43.1 
Post-graduate    8 16   6 11.8 
Other   2  4   3 5.9 
Country of origin          
Puerto Rico   41  80.4   43 84.3 
Dominican Republic   3 5.9   3 5.9 
Cuba   1 2.0   3 5.9 
Other   4 8.2   -- -- 
Did not respond   2 3.9   2 3.9 
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Table 2 
Children Characteristics 
Child’s characteristics n % 
Number of children (total families) 51  100 
Sex of child   
Male 33 64.7 
Female 18 35.3 
Country of Origin   
Puerto Rico 48 94.1 
Dominican Republic 1 2.0 
Not available 2 3.9 
Age of children    
6 years 17 6 
7 years 8 22 
8 years  9 16 
9 years 8 22 
10 years  4 26 
11 years 5 8 
Child lives with   
Biological parents (intact family) 36 70.6 
Step parent and biological parent 15 29.4 
 
 
Initially, 105 families were recruited; however, 30 families were excluded, primarily 
because they did not meet the family structure criteria for inclusion. From the initial 
recruitment, 75 families met inclusion criteria and 55 completed the study. The 
families participated in a one-time data collection session where the parents completed 
the questionnaires and were video recorded while engaging in structured behavioral 
tasks with their child.  
 
Procedure 
 
The study was approved by the Comité Institucional para la Protección de 
Sujetos Humanos en Investigación at the University of Puerto Rico, and the 
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Institutional Review Boards of Utah State University and Ponce School of Medicine 
prior to the beginning of the study. Recruitment was done via schools, community 
workshops, flyers (see Appendix A), newspaper columns, and word-of-mouth. 
Participants were screened using the aforementioned inclusion criteria (see Appendix 
B for screening questionnaire). Appointments were made with participants that met 
inclusion criteria. The data were collected in three different settings: Institute for 
Psychological Research Community Clinic, Ponce School of Medicine Community 
Clinic, or at the participant’s homes, depending on the family’s availability and 
preference.  
 Before data collection started, the evaluators obtained informed consent from 
the parents (see Appendix C), and assent from the child. Then parents were taken to a 
private room to fill out the questionnaires, followed by the Family Interaction Tasks 
(FITs). 
 The FITs were divided into two phases. Phase A lasted approximately 7 min, in 
which the evaluator met only with the parents in the observation room and explained 
two of the tasks: the guessing game and the puzzle game (see Table 3) and practiced 
each task with them. This phase was not videotaped. Phase B, which had a duration of 
approximately 33 min, was videotaped. In Phase B, the child was brought into the 
observation room. Table 4 describes each of the seven tasks. For detailed instructions 
on each task, see Appendix D. For their participation, each parent received $25 and an 
invitation to participate in a free parenting workshop (see Appendix E). The child 
received a small item. 
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Table 3 
Phase A: Teaching Family Interaction Tasks (FIT) to Parents 
Order FIT Materials1 Duration2 (minutes) Participants3 
1 Guessing game Cards 3 P1, P2, E 
2 Puzzle Cards and puzzle pieces 4 P1, P2, E 
Phase duration   7  
Note. 1 A video camera, tripod, table, chairs, and stopwatch were used in each task; 2 The duration 
exclusively includes the time the participants were engaging in the task, without including the time 
where instructions were given for each task; 3 P1 and P2 = parent, C = child, E = evaluator. 
 
 
 
Table 4 
Phase B: Family Interaction Tasks (FIT) 
Order FIT Materials1 
Duration 
(minutes)2 Participants3 
1 Family Fun Candy basket/box  3 P1, P2, C, E 
2 Guessing game Cards 4 P1, P2, C, E 
3 Supervision Instruction cards 5 P1, P2, C 
4 Discipline/recess Basket/box with toys 
and food 
7 P1, P2, C 
5 Problem selection List of problematic 
situations in the family 
completed, “Problem 
selected” format, pencil, 
and coin 
5 P1, P2 
6 Problem solution “Problem selected” 
format 
5 P1, P2, C 
7 Puzzle Cards and puzzle pieces 4 P1, P2, C, E 
Phase duration   33  
Note. 1 A video camera, tripod, table, chairs, and stopwatch were used in each task; 2 The duration 
exclusively includes the time the participants were engaging in the task, without including the time 
where instructions are given for each task; 3 P1 and P2 = parent, C = child, E = evaluator. 
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Measures 
 
The original study (Domenech Rodríguez et al., 2013) used a variety of self-
report measures. This study used the demographic questionnaire (e.g., age, sex, level 
of education, national origin; see Appendix F) and the Child Behavior Checklist 
(CBCL; Achenbach & Rescorla, 2001) as the child outcomes measure. Parents 
completed the demographic questionnaire together, but reported individually on the 
CBCL. All measures were administered in Spanish. 
 
Child Outcomes 
The CBCL (Achenbach & Rescorla, 2001), for children 6-18 years of age, is a 
112-item self-report measure on which the child is rated on various emotional and 
behavioral problems within the past 6 months. The CBCL uses a Likert-type scale that 
ranges from 0 (not true [as far as you know]) to 2 (very true or often true), which 
measures degree of agreement with each item. The CBCL provides three scores or 
indexes: internalizing (e.g., anxious, depressive), externalizing (e.g., aggressive, 
noncompliant), and total problem behaviors. The CBCL has been validated with 
Puerto Rican samples (Rubio-Stipec, Bird, Canino, & Gould, 1990), showing high 
levels of internal consistency for boys and girls, with alphas ranging from .89 to .94. 
High concurrent validity was also found. Results indicate the CBCL is a good measure 
of maladjustment for Puerto Rican children. The CBCL is not included as an appendix 
because is copyrighted. 
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Observational Data 
The present study utilized the Parenting Style Observation Rating Scale (P-
SOS; see Appendix G), which is a quantitative standardized coding system used to 
measure parent behaviors during parent-child interactions. This coding system was 
developed by Donovick (2006) based on the four parenting styles (i.e., authoritative, 
authoritarian, permissive, and neglectful) and the three parenting dimensions (i.e., 
warmth, demandingness, and autonomy ranting).  
The P-SOS coding scheme was developed in three stages. In the first stage, the 
authors reviewed the literature on parenting styles and dimensions. Existing parenting 
measures were reviewed (e.g., The Authoritative Parenting Index, HOME Inventory). 
The item pool was comprised of items from published parenting measures and items 
created by the research team. The pilot measured contained 58 items assessing 
demandingness (18), warmth (20), and autonomy granting (20). 
 In the second stage, 10 expert raters in the field provided feedback on how well 
the item tapped the construct being assessed and how well each construct was assessed 
overall, using a 5 point Likert-type scale ranging from strongly disagree to strongly 
agree. For item retention, 80% or more of the experts had to rate the item as agree or 
strongly agree. This resulted in 17 items being retained for warmth and 8 for 
autonomy granting. Only 2 of the items assessing demandingness were initially 
retained by the 80% agreement rule. The experts suggested that the scale was 
measuring two dimensions of demandingness, “high expectations/supportive” and 
“high expectations/non-supportive or coercive.” These resulted in the retention of 17 
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items, divided into two scales, 9 items measuring supportive demandingness and 8 
items measuring non-supportive demandingness. For the purpose of the four 
theoretically derived parenting styles typologies, demandingness was measured using 
the supportive demandingness scale only.  
In the last stage, coders were trained through discussions, exercises, and 
videotape coding practice until a reliability of .70 or above was reached between 
coders. All observation tapes were coded by two Latino coders. A total of 15% of the 
tapes were coded by both coders and intraclass correlations (ICC) ranged from .74 to 
.87. Donovick (2006) validated the P-SOS with a sample of 50 Mexican families. All 
dimension scales showed adequate to excellent reliability. The scales obtained a 
Cronbach’s alpha of .75 (M = 3.63, SD = .38) for the demandingness scale; .76 (M = 
3.81, SD = .30) for the warmth scale; and .92 (M = 2.65, SD = .84) for the autonomy 
granting scale.  
In the current study, the P-SOS was used to rate parent behaviors on a scale of 
1 (very untrue) to 5 (very true; see Appendix H). If an item was not observed during 
the observation time frame, the item was scored at the mid-point of the scale (3 = not 
clear). One score was provided for each family, assessing the joint parenting behavior 
of fathers and mothers across all seven tasks. 
 
Analytic Strategies 
 
 Factor analysis was used to determine the fit of the items from the P-SOS with 
the theoretically created parenting dimensions. Once scale scores were derived, 
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descriptive statistics were calculated to analyze parenting dimensions. To answer 
research question 2, parents were classified as high on a dimension if their mean score 
across items on that dimension was higher than the mid-point of the scale (i.e., 3.0). 
They were classified as low on that dimension if their mean score was at the mid-point 
of the scale or lower. The combination of high and low scores across the three 
dimension yields 8 possible profiles, and parents were categorized according to their 
profile. In addition, previous research has suggested that the four parenting styles 
presented by Baumrind may not fully capture parenting behaviors in Latino samples 
(Donovick, 2006). Thus, a cluster analysis was used in addition to the theoretically 
derived categories in order to capture any data driven parenting styles that are not 
evident in previous theoretical and empirical work.  
Pearson correlations were conducted to analyze associations between parenting 
dimensions and child outcomes (research question 3). Last, one-way ANOVA were 
used to examine the relationships between the theoretically derived parenting styles 
and child outcomes (research question 4), and independent samples t-tests will be 
conducted to examine differences between the parenting clusters on child outcomes. 
The possible association between child sex and the theoretically and data driven 
parenting styles was examined through Chi-square analysis.  
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CHAPTER IV 
RESULTS 
 
Parenting Styles Observation Rating Scale 
 
Table 5 reports descriptive statistics for each item of the parenting styles 
observation rating scales. Frgequency distribution tables revealed a number of items 
with no variability (i.e., every family received a score of 5). Because items with zero 
variability preclude assessment of the factor structure of the scales, reduce reliability, 
and limit overall variability in the scale scores, items that showed no variability were 
excluded from further analysis (see Table 5 for original scale items). Using the 
remaining items, separate Principal Components Factor Analyses were conducted for 
each of the subscales using Varimax rotation. Varimax rotation was selected with the 
goal of maximizing independence among any separate factors that emerged from the 
scale items. The orthogonal method of extraction yielded theoretically meaningful and 
unique scales within each domain.  
 
Warmth 
The warmth scale was originally composed of 17 items. Bivariate correlations 
showed that several items in the subscales were negatively correlated. Four of the 17 
items demonstrated zero variability in ratings, and were deleted from subsequent 
analyses. The remaining 13 items were entered into the factor analysis. The factor 
analysis of the warmth subscale yielded five factors with eigenvalues greater than one. 
However, upon examination, only the first two factors yielded theoretically  
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Table 5 
 
Descriptive Statistics of Items in the Original Scale 
 
Original subscales Item # M SD 
Warmth 1 3.82 1.01 
2 4.98 .14 
 3a 5.00 .00 
4 4.00 1.56 
5 4.71 .58 
6 3.18 1.84 
7 4.96 .20 
 8 a 5.00 .00 
9 3.63 1.00 
10 3.55 1.78 
11 4.88 1.45 
12 4.67 .84 
13 4.65 .91 
 14 a 5.00 .00 
15 4.90 .46 
16 4.98 .14 
 17 a 5.00 .00 
Autonomy granting 1 3.84 1.78 
2 4.90 .46 
3 4.02 .97 
4 4.69 .79 
5 4.80 .53 
6 2.57 1.45 
7 3.67 .97 
8 4.22 1.06 
Demandingness supportive 1 4.59 1.00 
2 2.35 1.65 
3 4.59 .90 
4 4.86 .49 
5 4.94 .42 
6 4.96 .20 
7 4.69 .97 
8 2.73 1.27 
9 4.80 .45 
Non-supportive demandingness 1 4.82 .62 
2 1.02 .14 
3 2.90 .50 
4 1.14 .49 
5 1.53 1.12 
 6 a 1.00 .00 
7 1.24 .65 
8 1.55 1.71 
a Eliminated item because of lack of variability.
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meaningful usable scales with independently loading items. The first two factors had 
eigenvalues greater than two. Subsequent factors had no more than one or two items 
that did not cross load with the first two factors. The two factors were labeled as the 
warmth and emotion regulation subscales (see Table 6 for new subscale items and 
Table 7 for factor loadings). The final scale reliability was .627 for warmth and .864 
for emotional regulation. 
  
Table 6 
 
New Subscale Items 
 
New subscale Items Description 
Warmth 1 Parent makes the child feel better when something is wrong 
5 Parent and child have warm moments together 
6 Parent uses terms of endearment with their child 
9 Parent gives comfort and understanding when child is upset 
10 Parent physically expresses affection (e.g., hugging, kissing, holding)  
Emotion-
regulation 
12 Parent is easy going and is relaxed with the child 
13 Parent shows patience with the child 
15 Parent expresses disagreement with child in harsh/rough manner (RS) 
16 Parent yells or shouts when child misbehaves (RS) 
Autonomy 
granting  
2 Parent asks child’s opinion about decisions that will affect the child 
3 Parent listens to the child’s point of view even when parent disagrees with 
the child. 
5 Parent takes into account child’s preferences when making family plans 
7 Parent encourages child to freely express himself/herself even when 
disagreeing with parents. 
Demandingness 
supportive 
1 Parent clearly states rules to be followed 
3 Parent sets and enforce rules 
4 Parent provides instructions to the child for appropriate behavior 
7 Parent seems in good control of child in session 
9 Parent has high expectations of child’s behavior 
Non-supportive 
demandingness 
4 Parent is overly strict 
5 Parent is controlling of the child 
7 Parent is overly rigid regarding the following of rules 
8 Parent has the attitude that all rules are non-negotiable 
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Table 7 
 
Factor Loadings for Warmth Scale 
 
Items Factor 1 Factor 2 
Warmth 1  .448 
Warmth 5  .776 
Warmth 6  .477 
Warmth 9  .415 
Warmth 10  .797 
Warmth 12 .780  
Warmth 13 .844  
Warmth 15 .851  
Warmth 16 .873  
 
 
Autonomy Granting 
The autonomy granting scale was originally composed of eight items. All had 
some variability in ratings and were entered into the factor analysis. The factor 
analysis of the autonomy granting subscale yielded three factors with eigenvalues 
greater than one. Upon examination only one factor, from the non-rotated component 
matrix, yielded a usable scale with independently loading items. Subsequent factors 
had no more than one or two items that did not crossload with the first factor. This 
four-item factor had an eigenvalue of 2.12, and is used as the autonomy granting 
subscale (see Table 6 for items and Table 8 for factor loadings). Cronbach’s alpha for 
this reduced scale was .681. 
 
Supportive Demandingness 
The supportive demandingness scale was originally composed of 9 items. All 
had some variability in ratings and were entered into the factor analysis. The factor  
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Table 8 
 
Factor Loadings for Autonomy Granting Scale 
 
Items Factor 1 
Autonomy granting 2 .839 
Autonomy granting 3 .512 
Autonomy granting 5 .836 
Autonomy granting 7 .605 
 
 
analysis of the supportive demandingness subscale yielded four factors. Upon 
examination only one factor yielded a usable scale with independently loading items 
(eigenvalue = 3.70). This factor yielded five items for the supportive demandingness 
subscale (see Table 6 for items and Table 9 for factor loadings). Cronbach’s alpha for 
this reduced scale was .890.  
 
Non-Supportive Demandingness 
The non-supportive demandingness scale was originally composed of 8 items. 
Of those, one had zero variability in ratings. The remaining 7 items were entered into 
the factor analysis. The factor analysis of the non-supportive demandingness subscale 
yielded three factors. Upon examination, only one factor yielded a usable scale with 
independently loading items (see Table 6 for items and Table 10 for factor loadings). 
The first factor yielded an eigenvalue of 2.32. The final 4-item scale reliability was 
.720. 
Pearson correlations were calculated to examine the relationship between the 
main parenting dimensions (see Table 11). Results showed no statistically significant 
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Table 9 
 
Factor Loadings for Supportive Demandingness Scale 
 
Items Factor 1 
Supportive demandingness 1 .791 
Supportive demandingness 3 .818 
Supportive demandingness 4 .909 
Supportive demandingness 7 .800 
Supportive demandingness 9 .820 
 
 
Table 10 
Factor Loadings for Non-Supportive Demandingness Scale 
Items Factor 1 
Non-supportive demandingness 4 .870 
Non-supportive demandingness 5 .743 
Non-supportive demandingness 7 .866 
Non-supportive demandingness 8 .406 
 
 
 
Table 11 
Correlations Between Parenting Dimensions (N = 51) 
Parenting dimensions Warmth 
Emotion-
regulation 
Autonomy 
granting 
Supportive 
demandingness 
Non-
supportive 
demandingness 
Warmth --     
Emotion-regulation .067 --    
Autonomy granting .232 -.152 --   
Supportive 
demandingness 
-.197 .027 -.177 --  
Non-supportive 
demandingness 
-.175 -.507** .238 .175 -- 
**p < 0.01. 
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correlations (p > .05) between any of the main parenting dimensions derived from the 
previous literature (i.e., warmth, autonomy granting, and supportive demandingness). 
There was a negative correlation between emotion-regulation and non-supportive 
demandingness, r(49) = -.51, p < .01.  
 
Parenting Dimensions 
 
Research question 1 asked, what are the levels of each parenting dimension 
among Puerto Rican families? Parenting dimensions were examined by analyzing 
means and standard deviations of each parenting dimension (i.e., warmth, emotion-
regulation, supportive demandingness, non-supportive demandingness, and autonomy 
granting). The majority of the current sample scored high on the theoretical 
dimensions: warmth, demandingness, and autonomy granting; see Table 12. 
 
Parenting Styles 
 
Research question 2 asked; what percentage of Puerto Rican parents fit into 
each family parenting style resulting from all possible combinations of the three 
 
Table 12 
 
Scale’s Descriptive Statistics (N = 51) 
 
Scales M SD Range Skew Kurtosis 
Parenting dimensions      
 Warmth 3.78 0.79 2.00 - 5.00 -.613 -1.023 
 Emotion-regulation 4.80 0.51 2.25 - 5.00 -10.294 20.317 
 Autonomy granting 4.35 0.53 2.50 - 2.00 -1.730 1.681 
 Demandingness supportive 4.71 0.63 2.00 - 5.00 -9.129 14.530 
 Non-supportive demandingness 1.36 0.62 1.00 - 3.25 5.111 2.965 
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parenting dimensions? Family parenting styles were derived in two ways: via 
traditional categorization based on theoretical combinations of high and low scores on 
the three parenting dimensions observed in the larger literature, and by cluster analysis 
using all five parenting dimensions observed in this sample. 
 
Traditional Categorization of Parenting  
Styles 
Each family parenting style was comprised of high or low scores for each of 
three parenting dimensions derived from the parenting styles literature. Parents scoring 
3.01 or higher were considered as “high” in a given dimension and parents who scored 
below 3.01 were considered “low” in the respective dimension. The following family 
parenting styles categories were created based on the theoretical model of Baumrind 
(1966) and Maccoby and Martin (1983): authoritative, authoritarian, permissive, and 
neglectful. Additional categories were created based on the remaining possible 
combinations of low warmth, and high demandingness and autonomy granting (i.e., 
cold), and high warmth and demandingness, but low autonomy granting (i.e., 
protective, Domenech Rodríguez et al., 2009). Results showed the majority of the 
current sample as authoritative, followed by a cold parenting style. A low percentage 
of the parents were categorized as permissive and protective parenting styles (see 
Table 13).  
 
Cluster Analysis of Parenting Styles 
A cluster analysis was conducted to examine data-driven clusters of family 
parenting styles. A cluster analysis uses distance scores to create classes or categories  
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Table 13 
Parenting Styles Among Puerto Rican Parents (N = 51) 
Parenting style % N Warmth Demandingness Autonomy granting 
Authoritative 68.62 35 High High High 
Authoritarian 0.00 0 Low High Low 
Permissive 5.88 3 High Low High 
Neglectful 0.00 0 Low Low Low 
Protective 1.96 1 High High Low 
Cold 23.52 12 Low High High 
Affiliative 0.00 0 High Low Low 
Neglectful II 0.00 0 Low Low High 
 
 
that are separate from each other, minimizing overlap between categories. This allows 
the dimension scores to be divided into strictly scores-based categories. However, a 
cluster analysis does not account for the latent dimensions that underlie the scores or a 
model fit for the scores. The use of both data analyses (i.e., mean scores in the Likert-
type scale and cluster analysis) provides different approaches to the data in which the 
theoretically based analysis provides information on the latent constructs while the 
cluster analysis provides solely data based results.  
All five subscales were used (i.e., warmth, emotion-regulation, autonomy 
granting, supportive demandingness, and non-supportive demandingness). A two-step 
cluster analysis was conducted using the five subscale scores. The log-likelihood 
distance was used to measure clusters’ proximity. Results yielded two distinct clusters. 
The first cluster was high on warmth (M = 3.96, SD = .694), emotion regulation (M = 
4.97, SD = .102), autonomy granting (M = 4.30, SD = .557), and supportive 
demandingness (M = 4.66, SD = .710), and low on non-supportive demandingness (M 
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= 1.09, SD = .240). The second cluster was lower on warmth (M = 3.17, SD = .822) 
and emotion-regulation (M = 4.25, SD = .839), and higher on autonomy granting (M = 
4.50, SD = .440), supportive demandingness (M = 4.85, SD = .243), and non-
supportive demandingness (M = 2.25, SD = .648). 
Because of the pattern of higher scoring in the three main parenting dimensions 
derived from theoretical categories, cluster 1 was designated as representing an 
authoritative family parenting style and cluster 2 was designated as a cold family 
parenting style. Of the current sample, 76.5% were categorized as authoritative and 
23.5% as cold family parenting styles. Significant differences were found (p < .5) 
between the two clusters, with families in cluster 1 scoring higher on warmth and 
emotion regulation, and lower in non-supportive demandingness than families in 
cluster 2 (see Table 14 and Figure 1). Twenty-nine families were categorized as 
authoritative and six families were categorized as cold using both approaches. Fifteen 
families were categorized differently across the two approaches. 
 
Table 14 
Cluster Analysis and Parenting Styles Among Puerto Rican Parents (N = 51) 
Parenting 
style % N Warmth 
Emotion-
regulation 
Autonomy 
granting 
Demandingness 
Supportive 
Non-supportive 
demandingness 
Authoritative 39 76.5 High* High* High High Low* 
Cold 12 23.5 Low Low High High High 
*p < 0.05. 
 
 
 
61 
 
 
*p < 0.05. 
 
Figure 1. Cluster analysis and parenting styles among Puerto Rican parents. This 
figure illustrates the means for each parenting dimension in each cluster.  
 
 
Parenting and Child Outcomes 
 
Parenting Dimensions 
Research question 3 asked, do parenting dimensions predict child outcomes 
(i.e., internalizing and externalizing behaviors)? Descriptive statistics were conducted 
(see Table 15). Correlations were calculated to examine the relationship between 
parenting dimensions and CBCL scores. Significant correlations were found between 
supportive demandingness and mothers’ CBCL internalizing, externalizing, and total 
scores. Similarly, significant correlations were found between supportive  
0
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Support.*
Cluster 1
Cluster 2
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Table 15 
CBCL Descriptive Statistics 
CBCL T scores M SD Range 
Mothers    
 Internalizing problems 54.30 10.861 33.00-74.00 
 Externalizing problems 57.84 10.613 33.00-76.00 
 Total problems 56.76 10.680 34.00-75.00 
Fathers    
 Internalizing problems 52.94 8.54 33.00-72.00 
 Externalizing problems 55.90 9.04 33.00-72.00 
 Total problems 54.66 9.224 36.00-74.00 
 
 
demandingness and fathers’ CBCL internalizing, externalizing, and total scores. See 
Table 16 for results. This suggests that higher levels of supportive demandingness are 
associated with lower levels of internalizing, externalizing, and total child symptoms.  
 
Parenting Styles and Child Outcomes 
Research question 4 asked, do family parenting styles predict child outcomes 
(i.e., internalizing and externalizing behaviors)? One-way ANOVA analysis showed 
significant mean differences among theoretically derived authoritative (n = 35), cold (n 
= 12), and permissive (n = 3) parent dyads on mothers’ CBCL scores for internalizing, 
F(2, 46) = 4.33, p = .019, externalizing, F(2, 46) = 3.21, p = .050, and total symptoms, 
F(2, 46) = 3.73, p = .031. Fathers’ CBCL scores for internalizing, F(2, 46) = 4.55, p = 
.016, externalizing, F(2, 46) = 7.30, p = .002, and total symptoms, F(2, 46) = 7.22, p = 
.002 were also significant. Tukey HSD post-hoc analyses were conducted on all 
possible pairwise contrasts. A significant pairwise difference (p < .05) was found 
between the authoritative and permissive parent dyads for mothers’ CBCL  
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Table 16 
Correlations Between Parenting Dimensions and Child Outcomes (N = 51) 
 
 Mothers: CBCL 
────────────────────── 
Fathers: CBCL 
────────────────────── 
Parenting dimension Internalizing Externalizing Total Internalizing Externalizing Total 
Warmth -.006 -.124 -.044 .018 -.121 -.062 
Emotion-regulation .150 .229 1.99 .168 .238 .261 
Autonomy granting -.182 -.179 -.206 -.069 -.209 -.177 
Supportive demandingness -.377** -.284* -.340* -.400** -.426** -.452** 
Non-supportive demandingness -.084 -.051 -.016 -.016 .002 -.057 
*p < 0.05. 
**p < 0.01. 
 
internalizing scores, with permissive families showing higher means than authoritative 
families. A significant difference for mothers’ CBCL internalizing scores was also 
found for cold and permissive parent dyads, with permissive families showing higher 
means than cold families. Significant pairwise differences were found between the 
authoritative and permissive parent dyads in relationship to mothers’ CBCL total 
scores; with permissive dyads showing higher means than authoritative dyads.  
For fathers’ CBCL internalizing scores, significant differences were found 
between the permissive and authoritative families, with permissive parent dyads 
showing higher means than authoritative parent dyads. A mean difference was also 
found between permissive and cold families, with permissive dyads showing higher 
means than cold dyads. The means for fathers’ CBCL externalizing scores were 
significantly different between the permissive and authoritative family parenting styles 
and between permissive and cold family parenting styles. Higher means were found 
for permissive parent dyads in comparison to authoritative and cold parent dyads. Last, 
main significant differences were found for fathers’ CBCL total scores and the 
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permissive and authoritative family parenting styles, and between permissive and cold 
family parenting styles. The same trend as in fathers’ internalizing and externalizing 
scores was found, where permissive families showed higher means than authoritative 
and cold families (see Table 17). All other pairwise comparisons were nonsignificant 
(p > .05). Independent samples t tests were conducted to examine differences between  
 
Table 17 
Parenting Styles and Child Outcomes  
CBCL T scores:  Parenting style N M SD 
Mothers     
 Internalizing     
 Authoritative 34 52.44 10.59 
 Cold* 12 54.42 9.17 
 Permissive** 3 70.33 6.35 
 Externalizing     
 Authoritative 34 55.59 10.59 
 Cold 12 60.17 9.41 
 Permissive 3 69.67 2.52 
 Total     
 Authoritative 34 54.76 10.09 
 Cold* 12 57.58 10.50 
 Permissive** 3 71.00 4.00 
Fathers     
 Internalizing     
 Authoritative 34 51.74 7.68 
 Cold* 12 52.67 9.31 
 Permissive** 3 66.33 6.03 
 Externalizing     
 Authoritative 34 53.50 8.25 
 Cold* 12 57.83 7.74 
 Permissive** 3 71.00 .00 
 Total     
 Authoritative 34 52.53 7.71 
 Cold* 12 55.67 9.94 
 Permissive** 3 71.00 3.61 
*Significantly higher means when compared to authoritative. 
**Significantly higher means when compared to cold and authoritative. 
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the family parenting clusters on child outcomes. No significant mean differences were 
found (p > .05). 
 
Parenting and Child Sex 
 
Analyses to examine differences by child sex in relationship to parenting 
dimensions, family parenting styles, and child outcomes were conducted. Independent 
samples t tests showed no differences between families with boys and families with 
girls for any of the parenting dimensions: warmth, t(49) = .430, p = .101; emotion 
regulation, t(49) = 1.852, p = .070; autonomy granting, t(49) = -.674, p = .503; 
supportive demandingness, t(49) = -1.061, p = .294; and non-supportive 
demandingness, t(49) = -.692, p = .492. Chi-square analysis was use to assess the 
association between child sex and data driven parenting style clusters. Parenting styles 
clusters did not differ by child sex, Χ2(2, N = 51) = .415, p = .813. Because there were 
so few families in two of the parenting styles created from the theoretical model, the 
assumptions of chi-square were not met and no comparisons across child sex were 
made. No differences were found between boys and girls for internalizing, t(48) 
= -.701, p = .487, externalizing, t(48) = .071, p = .944, or total CBCL t-scores, t(48) = 
-.347, p = .730 for mothers, nor for fathers’ internalizing, t(48) = -.981, p = .331, 
externalizing, t(48) = -.633, p = .529, or total CBCL t-scores, t(48) = -.715, p = .478.  
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CHAPTER V 
DISCUSSION 
 
This study examined the relationship between family parenting styles and child 
outcomes in Puerto Rican families; specifically aiming to answer the following 
questions. 
1.  What are the levels of each parenting dimension among Puerto Rican 
families?  
2.  What percentage of Puerto Rican parents fit into each family parenting 
style resulting from all possible combinations of the three parenting 
dimensions?  
3.  Do parenting dimensions predict child outcomes (i.e., internalizing and 
externalizing behaviors)?  
4.  Do family parenting styles predict child outcomes (i.e., internalizing and 
externalizing behaviors)? 
 
This study is important for several reasons. First, this is one of the few studies 
that examined family parenting styles in Puerto Rican families living on the island, a 
little studied population. Secondly, this study used observational data to study parent-
child interactions rather than self-report data, which is fraught with problems 
(Baumeister, Vohs, & Funder, 2007; Chan, 2009; Paulhus & Vazire, 2007). Last, 
researchers have defined parenting styles based only on two of the three dimensions 
established in Baumrind’s framework (Hoeve et al., 2011; Ratner, 2014; White et al., 
2013), which yielded the four parenting styles currently used. However, when all three 
parenting dimensions are used to formulate parenting style descriptions, it yields eight 
different types of parenting styles (i.e., authoritative, authoritarian, permissive, 
neglectful, protective, cold, affiliative, and neglectful II; Domenech Rodríguez et al., 
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2009). The present study examined the three dimensions as well as the parenting styles 
categories to provide a rich perspective on parenting in Puerto Rican families. In 
addition, data based extrapolation of parenting styles yielded additional dimensions of 
parenting behavior not reported in previous work.  
 
Parenting Behaviors 
 
Overall, results showed that the majority of families in the current sample 
scored high on warmth, demandingness, and autonomy granting. Results showed the 
majority of families in the current sample could be best described as authoritative. A 
distant second place descriptor was the cold parenting style. These findings were true 
when families were categorized using both a theoretically derived approach and an 
empirical (cluster analysis) one. However, it is important to highlight that the vast 
majority of the sample scored high on the warmth subscale, still the difference on 
warmth between the authoritative families and the “cold families” was different 
enough to be statistically significant. The label “cold” does not mean that the families 
did not behave in a warm manner.  
 
Parenting Dimensions 
Results showed the majority of the sample engaged in high levels of warmth, 
autonomy granting, and supportive demandingness. When examining parenting 
dimensions separately, high levels of parental warmth are consistent with previous 
findings with Latino families (Calzada & Eyberg, 2002; Domenech Rodríguez et al., 
2009; Donovick, 2006; Guilamo-Ramos et al., 2007; Negroni-Rodríguez, 2004; White 
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et al., 2013). This study provides further evidence supporting Latino parents’ 
sensitivity to the needs and interests of the child, sincere caring for their well-being 
and emotional and physical states, and providing them with emotional support 
(Soenens et al., 2011). Also, as Donovick portrayed, high levels of parental warmth 
may be associated to the cultural value of familismo; which involves putting the family 
before one’s own personal needs and prioritizing family cohesion (Leidy et al., 2012). 
The vast majority of the current sample also engaged in high levels of 
autonomy granting. These findings are inconsistent with many studies using Latino 
samples (e.g., Mexican American, Dominican, and Puerto Rican parents living in the 
U.S.; Donovick, 2006; Domenech Rodríguez et al., 2009; Roche et al., 2014). The 
current sample presented high levels of autonomy granting, which encompasses the 
extent to which parents encourage their children to take initiative and form their own 
ideas, and the degree of freedom the parent gives the child to make his or her own 
decisions (Soenens et al., 2011). These findings may be related to Puerto Rico’s 
unique status among Latin American nations as a U.S. territory. The circular 
migration, the U.S. citizenship, and frequent contact with the White American culture, 
might be influencing normative parenting practices. This type of contact leads to 
acculturation (Concepción, 2008; Domínguez, 2001; Hernández Cruz & Muschkin, 
1994) and research has documented acculturation to U.S. by island Puerto Ricans 
(Duarte et al., 2008; Meyn, 1983; Morris, 1995; Towns-Miranda, 1986). Furthermore, 
Domenech Rodríguez et al. (2009) has hypothesized that Latino parents might exhibit 
low to moderate levels of autonomy granting. However, the current sample exhibited 
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high levels of autonomy granting, which might also be due to the global coding system 
used to code the parental interactions. When using a global coding system, both 
parents’ behaviors are taken into consideration, although possible differences might be 
found in mothers and fathers’ behaviors (McKinney & Renk, 2008; Milevsky, 
Schlechter, Netter, & Keehn, 2007). If parental differences are present, the autonomy 
granting global score might not be an accurate representation of independent parental 
behaviors because the presence or absence of a behavior might be obscured by the 
other parent’s behavior. However, most of this research has been conducted with 
White American families and/or self-report data. 
Puerto Rican families in the current sample also exhibited high levels of 
supportive demandingness; which refers to the expectations of the parents regarding 
their children’s behaviors (i.e., rules for expected behavior, monitoring compliance, 
and willingness to confront the child in case of disobedience; Darling & Steinberg, 
1993; Soenens et al., 2011). These findings are consistent with research conducted 
with Latino families (Calzada & Eyberg, 2002; Domenech Rodríguez et al., 2009; 
Donovick, 2006; Roche et al., 2014). Furthermore, these results can be explained in 
the context of the value of respeto (i.e., adherence to parental authority; Mogro-
Wilson, 2013). Calzada et al. (2010) indicated that Latino parents have described 
respeto as a critical factor in successful child development, which is behaviorally 
expressed through: obedience, deference, decorum, and public behavior. Thus, 
exhibiting high levels of supportive demandingness is aligned with Puerto Rican 
values, which at the same time maintains family cohesion.  
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 Two additional parenting dimensions or subscales were included in the current 
study. First, an emotion-regulation subscale was developed. This subscale was a result 
of the original warmth scale, which for the current sample, showed two independently 
loading factors. The current sample was high on emotion regulation, which would 
suggest that Puerto Rican families exhibit patience and can manage their emotions in a 
way that allows them to be more effective in their interactions with their children (e.g., 
relaxed and easy going, do not express disagreement in a harsh or rough manner). 
Furthermore, emotion-regulation was negatively correlated with non-supportive 
demandingness, which suggests that the ability to control their emotions in linked to 
increased ability to be non-coercive or overly controlling. Nonetheless, it is important 
to interpret these results in light of the low variability within the sample. The second 
subscale was non-supportive demandingness, which was originally created by 
Donovick (2006), although it was not used as a part of their analyses. Conversely, the 
non-supportive demandingness subscale was used in data driven analyses (i.e., cluster 
analysis). Puerto Rican families exhibited low levels of non-supportive 
demandingness. This suggests that Puerto Rican families are not overly strict or 
controlling and offer flexibility in terms of rule setting. This result also needs to be 
interpreted with caution, given that the current sample was one of convenience, which 
aimed to portray “normative” parenting behaviors. Furthermore, parents might wish to 
portray themselves in a positive way given that they were being recorded. This finding 
might not replicate with high-risk samples.  
This is consistent with the literature, which showed that Puerto Rican parents 
71 
 
 
often shared decisions with their children about discipline and independence. 
Furthermore, research supports the importance for Puerto Rican parents of having 
warm and supportive relationships balanced with clear parental guidelines (Guilamo-
Ramos et al., 2007; Negroni-Rodríguez, 2004). In a cultural context were familismo 
and respeto are highly valued, providing support (i.e., family cohesion) while also 
establishing parental guidelines with certain degree of collaboration between the 
parent and child (i.e., respeto) seems to be important for Puerto Rican families.  
 
Parenting Styles 
The vast majority of the families in the current sample had an authoritative 
parenting style, using both the theoretical and data driven approaches. This would 
suggest that the current parenting styles used by the literature are somewhat good fits 
for Puerto Rican families living in the island. This finding is somewhat consistent with 
the existing literature for White American families (Bolkan et al, 2010; Kawabata et 
al., 2011; Rothrauff et al., 2009), where the majority of the parents are considered 
authoritative. Furthermore, these results have also been found with Latino samples by 
Steinberg et al. (1992), Calzada and Eyberg (2002), Guilamo-Ramos et al. (2007) and 
White et al. (2013). However, the current findings are not consistent with previous 
research conducted with Latino samples, where some researchers have described 
Latino parents as being authoritarian (Falicov, 1998; García-Preto, 1996; Hammer, 
Rodríguez, Lawrence, & Miccio, 2007) because of high parental control exerted over 
their children, or categorized as protective (Domenech Rodríguez et al., 2009; 
Donovick, 2006) because of the low levels of autonomy granting.  
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In the current sample, 23.5% of Puerto Rican families exhibited a cold family 
parenting style according to both the theoretically derived and data driven approaches. 
Domenech Rodríguez et al. (2009) coined the term cold parenting style, which 
encompasses the combination of low levels of warmth and high levels of autonomy 
granting and supportive demandingness. However, the amount of research surrounding 
this parenting style is very limited, which hinders our ability to determine how this 
family parenting style would impact child outcomes in Latino families. Previous 
research with Latino families has not found these results (Calzada & Eyberg, 2002, 
Donovick, 2006; Domenech Rodríguez et al., 2009, Guilamo-Ramos, 2007; White et 
al., 2013). The high percentage of cold families in the current sample might be due to 
the global coding methodology used. Because both parents’ behaviors were united into 
the same score, fathers and mothers’ behaviors were weighted, providing a middle 
point or global score that might have impacted the scores of each parenting dimension 
in a way that resulted in a cold family parenting style. However, it is important to 
interpret these results in light of the low variability within the sample. The sample as a 
whole exhibited high levels of warmth. The families categorized within the cold family 
parenting style are being categorized that way relative to the rest of the sample, which 
exhibits high levels of warmth across groups. Furthermore, because of the low 
variability within the sample, several items, mainly from the warmth subscale, were 
excluded from the analyses. This might be a factor contributing to the high percentage 
of cold families in the sample. If these items were included, the mean for the warmth 
subscale for those families might have been higher, thus not qualifying as “low on 
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warmth” or at least not being a statistically significant difference when compared to 
the authoritative families.  
In addition, a small group of families were categorized as permissive (5.8%), 
according to the theoretical model, but did not emerge as a separate group in the 
cluster analysis. This small percentage is consistent with the prevalence of permissive 
families in Latino samples (Calzada & Eyberg, 2002; Domenech Rodríguez et al., 
2009; Donovick, 2006; White et al., 2013). Lastly, one family within the current 
sample was categorized as protective. This finding is inconsistent with previous 
research within Latino samples (Domenech Rodríguez et al., 2009; Donovick, 2006), 
although this research has been conducted with predominantly Mexican American 
samples.  
However, the parenting styles found in this sample needs to be considered in 
their historical context. Parenting is an ever evolving process that needs to be 
interpreted within the context that parents are raising their children. Puerto Rico, as a 
U.S. territory, has constant contact with the mainstream White American culture. The 
circular migration pattern that Puerto Ricans exhibit might be influencing the child-
rearing practices they engage in; thus moving them towards a more acculturated way 
of parenting. By taking into account the historical context of these families, the high 
percentage of authoritative families in the current sample is to be expected.  
In sum, the current sample presented low levels of cold, permissive, and 
protective families, while none of the families were considered authoritarian, 
neglectful, affiliative, or neglectful II. These low levels and/or absence of certain 
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parenting styles in the current sample are somewhat consistent with Donovick’s (2006) 
study, where none of the parents were categorized as authoritarian, and low levels of 
neglectful and permissive parenting styles were found. The Domenech Rodríguez et al. 
(2009) study also showed similar trends, where none of the parents were categorized 
as authoritarian and a low percentage of parents were affiliative, permissive, or 
neglectful. This suggests that although the neglectful II parenting style is theoretically 
possible, it is practically unlikely, given that past research of parenting styles with 
Latino families have not found this parenting style in their samples (Domenech 
Rodríguez et al., 2009; Donovick, 2006; White et al., 2013).  
 
Parenting Behaviors and Child Outcomes 
 
The only dimension to surface as a predictor of child outcomes was the 
supportive type of demandingness. Moderate correlations were found between 
supportive demandingness and both mothers’ and fathers’ CBCL scores (i.e., 
internalizing, externalizing, and total scores). Significant differences were found 
among authoritative, cold, and permissive families for mothers’ and fathers’ CBCL 
internalizing and total scores, and for fathers’ CBCL externalizing scores, with 
authoritative families showing lower means than cold and permissive families.  
 
Parenting Dimensions and Child Outcomes 
Supportive demandingness (i.e., expectations of the parents regarding their 
children behaviors, rule setting, monitoring compliance, and willingness to confront 
the child in case of disobedience; Darling & Steinberg, 1993; Soenens et al., 2011) was 
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the only parenting dimension that was significantly associated with child outcomes. 
Higher levels of supportive demandingness were associated with lower levels of 
internalizing, externalizing, and total child symptoms. Research on parenting 
dimensions and child outcomes is limited. However, the association between 
supportive demandingness and lower child internalizing symptoms is supported by 
previous research. Barber and Harmon (2002), Donovick (2006), and Muris, Meesters, 
Schouten, and Hoge (2004) have also found that parental rule setting, parental control, 
and demandingness is associated with lower levels of internalizing symptoms. These 
studies were conducted with White American and Mexican American families, which 
suggest some degree of generalizability across cultural groups. In regards to supportive 
demandingness and externalizing symptoms, Suchman, Rounsaville, DeCoste, and 
Luthar (2007) linked parental control, which is somewhat related to demandingness 
although in a broader sense, to lower child externalizing symptoms in a White 
American sample, while Mogro-Wilson (2008) found that parental control was 
associated to lower levels of Latino adolescent alcohol use.  
In contrast, the current sample exhibited low levels of non-supportive 
demandingness; which was not significantly related to child outcomes. Non-supportive 
demandingness encompasses more controlling and strict parental behaviors or 
expectations, which are more frequently associated with authoritarian parenting. The 
aforementioned studies by Barber and Harmon (2002) and Muris et al. (2004) suggest 
that higher levels of non-supportive demandingness are correlated to higher levels of 
internalized and externalized symptoms; which is also consistent with the literature on 
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authoritarian parenting and child outcomes. In this case, the low levels of non-
supportive demandingness are consistent with the high percentage of authoritativeness 
within the sample.  
 None of the remaining parenting dimensions were significantly associated with 
child outcomes in this sample. These findings are somewhat inconsistent with previous 
literature. Donovick’s (2006) study found autonomy granting to be correlated with 
higher total behavioral problems, which was not found in the current sample. This 
finding has not been previously found in the literature outside of Donovick’s study. 
Interestingly, the opposite trend has been found in the literature for White American 
samples, where higher levels of autonomy granting are associated with positive child 
outcomes. A study conducted by Ginsburg, Grover, and Ialongo (2005) used 
observational data to study autonomy granting and child internalizing and 
externalizing outcomes. They found that higher levels of autonomy granting were 
associated with lower levels of anxiety (i.e., internalizing symptoms), although no 
relationship was found for externalizing symptoms. In addition, Gray and Steinberg 
(1999) found that higher levels of psychological and behavioral autonomy granting 
were associated with lower levels of internalizing symptoms and higher levels of 
academic competence. Other studies have found the same trend for White American 
adolescent samples (Barber, Olsen, & Shangle, 1994; Boykin McElhaney & Allen, 
2001; Grey & Steinberg, 1999). The inconsistency of results for White American 
samples in comparison to Donovick’s findings in a Mexican American sample 
suggests a possible cultural difference in regards to autonomy granting and child 
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outcomes. However, Supple, Ghazarian, Peterson, and Bush (2009) conducted a cross-
cultural study on autonomy granting and found it to be generally consistent across 
cultures. Another explanation for the conflicting findings might be due to the young 
sample in Donovick’s study. Further research is needed in this area in order to be able 
to determine the presence or absence of this relationship in Latino samples.  
 No significant associations were found between warmth and child outcomes. 
This might be due to the low variability within the current sample. A sample with 
higher levels of variability might be necessary in order to detect possible associations 
between this dimension and child outcomes. Similarly, a different parenting scale 
might be used in order to better capture the variability within the sample. Limited 
research is available regarding warmth and child outcomes in Latino families. Mogro-
Wilson (2008), Figueroa-Moseley, Ramey, Ketlner, and Lanzi (2006), and Donovick 
(2006) are found among the research conducted in this area. Figueroa-Moseley et al. 
studied Latino parenting practices and child cognitive developmental outcomes. 
Results showed that responsiveness (i.e., warmth) was significantly associated with 
academic achievement (i.e., behavioral outcome); although they found that Puerto 
Rican families exhibited high levels of warmth, which is consistent with the results 
found in the current sample. Mogro-Wilson (2008) studied warmth and Latino 
adolescents’ alcohol use and found that higher levels of warmth were associated with 
lower levels of alcohol use. However, similarly to the current sample, Donovick’s 
study did not found a relationship between warmth and child outcomes, given the low 
levels of variability within that sample. The general trend within Latino samples 
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suggests a relationship between warmth and child outcomes, although high variability 
within samples might be needed in order to determine the presence of this association.  
 
Parenting Styles and Child Outcomes 
In terms of family parenting styles and child outcomes, significant differences 
were found between the authoritative, cold, and permissive families for mothers and 
fathers’ CBCL internalizing and total scores. Children with authoritative parent dyads 
exhibited lower levels of internalizing and total symptoms than children with cold or 
permissive parent dyads; with permissive families reporting the highest levels of 
internalizing and total symptoms among the three family parenting styles. This is 
consistent with the literature with White American (Kawabata et al., 2011; Lamborn et 
al., 1991; McDermott et al., 2014; Rothrauff et al., 2009) and Latino samples (Carlson 
et al., 2000; Jabagchourian et al., 2014; Steinberg et al.’s, 1992). Permissive parenting 
has also been consistently associated with higher levels of internalizing and total child 
symptoms in White American samples (Coccia et al., 2012; Luyckx et al., 2011; Neal 
& Frick-Horbury, 2001). However, the literature in this area regarding Latino families 
is very limited. This might be due to the low prevalence of this parenting style among 
this population, which is consistent with the findings in the current study. The same 
trend was found between authoritative, cold, and permissive families and fathers’ 
externalizing symptoms. This means that within the authoritative parent dyads, the 
reported externalizing outcomes by the fathers were significantly lower in comparison 
to cold and permissive parent dyads. Since parenting behaviors were coded at the 
parenting dyad level, this reflects a unique perspective on child behavior held by 
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fathers in this sample, and suggests that fathers may interpret their children’s behavior 
through a different lens.  
Children with families categorized as cold, as compared to permissive families, 
also reported fewer internalizing and total symptoms (and externalizing symptoms 
reported by fathers only). This might suggest that autonomy granting and/or supportive 
demandingness might play a role in child outcomes that is somewhat protective, even 
when warmth levels are lower, when compared to permissive families. However, 
information regarding cold parenting dyads is still needed in order to be able to parse 
out the differences between cold and permissive families and its influence in child 
outcomes.  
These findings suggest that the authoritative family parenting style may be 
associated with better outcomes for Puerto Rican children, a finding that has been 
found across cultural groups (Calzada & Eyberg, 2002; Hoeve et al. 2008; Steinberg et 
al., 1992; Querido, Warner, & Eyberg, 2002; White et al., 2013). A possible 
explanation for this finding might be acculturation levels. Acculturation is a systemic 
process, which would affect both, parent and child behaviors. If the high percentage of 
authoritative parenting in the current sample is because of the underlying factor of 
acculturation, then overall positive child outcomes would be expected. However, the 
majority of the research regarding acculturation in Puerto Rican families is conducted 
with Puerto Rican living in the U.S. mainland (Aranda & Rivera, 2016; Bekteshi, Van 
Hook, Levin, Kang, & Van Tran, 2016; García-Preto, 2005; Tropp, Erkut, Coll, 
Alarcon, & Garcia, 1999), although acculturation processes have been studied with 
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Puerto Ricans living on the island (Duarte et al., 2008). Further research regarding 
acculturation in Puerto Rican families living in the island is needed in order to be able 
to draw conclusions.  
 
Parenting Behaviors and Child Sex 
 
No significant differences were found between families with boys and families 
with girls on any of the parenting variables. This is not consistent with previous 
literature, where Donovick (2006) found higher levels of demandingness and lower 
levels of autonomy granting for girls than boys, in Mexican American families. This 
trend was also found by Domenech Rodríguez et al. (2009), although not at a 
statistically significant level. These differences in parenting dimensions by child sex 
would be expected due to the cultural context of Latino families, in which gender roles 
influence parental behaviors. However, Puerto Rican families’ unique cultural and 
political context might be influencing parental behaviors in a way that is shifting how 
Puerto Rican parents follow traditional gender roles with their children, which has 
been present within immigrant families in the U.S. (Behnke, Taylor, & Parra-Cardona, 
2008; Dion & Dion, 2001; Phinney & Flores, 2002). Additionally, the absence of 
differences based on child sex might also be due to the low variability in the present 
sample. Further research is needed in order to determine clear differences due to child 
sex.  
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Global Coding System 
 
Lindahl (2001) discussed methodological issues in family observational 
research when using global coding systems. This type of coding system aimed to study 
ongoing dynamic systems where patterns of behaviors and ways of interacting with 
one another develop over time. In the current study, although coding families at a 
global level allowed getting an overall picture of the family interactions, it did not 
account for differences between the parents. It is a possibility that one of the parent’s 
behaviors, or lack thereof, could be obscured by the second parent’s behavior; in 
which case the global score is not an accurate representation of the family’s 
interactions. At the same time, using an individual coding system would have allowed 
to parse out parental differences within the family parenting style and its influence in 
child outcomes. Furthermore, using individual parental coding would allow the 
examination of possible parent and child sex interactions (Milevsky et al., 2007; 
Simons & Conger, 2007). In order to be able to this, separate coding for fathers and 
mothers would be needed when coding the behavioral observations.  
Additionally, behaviors or items that were not observed during the allotted time 
frame were scored at the mid-point of the scale (3 = not clear), which could have 
impacted the data analyses. By scoring the absence of a behavior in this manner, it 
would categorize them as being “low” on that behavior, when in reality it might not be 
“present” due to the limited time frame that we are sampling from. Furthermore, the 
selection and structure of the family interaction tasks might also influence how much a 
specific behavior (e.g., Parent seems to control their child’s choice of what they wear) 
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is observed. If the tasks do not incite the family to talk about a specific behavior then 
the probability of observing it is due to chance. Tailoring the interaction tasks to the 
specific coding scheme might be more effective or vice versa.  
 
Current Sample 
 
It is important to highlight the low variability in parenting behaviors within the 
current sample. Several factors could have contributed to this. First, a non-naturalistic 
setting was used and parents knew that they were being recorded, which could have 
influenced their behavior. This also ties into their value of respeto, which encompasses 
decorum (i.e., how they should behave with others) and specific ways of how to 
behave in public. For example, parents expect their children to behave appropriately 
when in public and to follow their commands, which could influence their interaction 
in the assigned tasks. Furthermore, public behavior also involves that children should 
be disciplined privately and not in public (Calzada et al., 2010; Mogro-Wilson, 2013).  
Second, the measure used, although validated with a Latino sample, has not 
been validated with a Puerto Rican sample. Another factor is that the measure might 
not be sensitive enough to detect variability within this sample. Lastly, it is also 
noteworthy that the current sample is representative of normative parenting behaviors. 
As included in the inclusion criteria, the families in the current sample were comprised 
of two parents currently living in the home and with children without severe conduct 
or developmental problems. Given that research with Puerto Rican families living on 
the island is very limited, this study focused on normative parenting behaviors, before 
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including any other types of samples (e.g., single parent families and adolescent 
samples). Thus, this study does not provide a good picture of family parenting styles as 
predictors of child maladjustment (Rubio-Stipec et al., 1990). Nevertheless, normative 
parenting behaviors set the precedence for future research. In addition, this study 
focused on children between 6 and 11 years old. It would be important to interpret the 
current findings within this age parameter. 
 
Limitations 
 
The current findings need to be interpreted in terms of the study’s limitations. 
First, observational methods have advantages and disadvantages. Although using 
behavioral observations presents the benefit of being free of self-report bias by the 
parents, this method is subjected to research bias and the participants might feel the 
pressure to behave in specific ways due to the laboratory setting and rule-specific 
activities (Shadish, Cook, & Campbell, 2002). Second, the sample was a one of 
convenience, which limits the generalizability of the findings. In order to increase 
external validity, a random sample would have to be selected from the population 
(Lucas, 2003). In addition, the current study was conducted with children 6 to 11 years 
old. Further study is needed in regards to family parenting styles with adolescent 
samples in order to examine possible changes in family parenting styles based on child 
age (Becerra & Castillo, 2011; Davidson & Cardemil, 2009). Likewise, SES was not 
included as a variable in the current study. SES might be an influencing factor in 
relationship to parenting styles and child outcomes. Future research might want to 
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include this variable as a possible mediator.  
A number of analytic issues are also relevant. For example, the coding scheme 
(i.e., P-SOS) used is not an all-encompassing measure. Scales are designed to include a 
sample of behaviors believed to provide a picture of the underlying processes under 
study (Lindahl, 2001); however, it may not include all the parenting behaviors or 
components that may be involved in Puerto Rican parenting styles or behaviors (Yoder 
& Symons, 2010). In this particular sample, the items assessed yielded very little 
variability, with almost all families near the top of the scale for warmth, supportive 
demandingness, and autonomy granting. This lack of variability constrained our 
analytic options. Using a more sensitive measure for Puerto Rican samples might be 
more effective in capturing the variability within the sample. In addition, our choice of 
factor analytic strategy certainly influenced the structure of the final scales that were 
used to assess the parenting dimensions. Alternative rotation methods for the principal 
components analyses or alternative data driven strategies for clustering families (e.g., 
latent class analyses) may yield different patterns of results.  
 
Summary 
 
In summary, this study aimed to further the literature regarding family 
parenting styles and child outcomes in Latino families, specifically within the Puerto 
Rican population. Results showed that the majority of the families exhibited high 
levels of warmth, demandingness, and autonomy granting, which is categorized as an 
authoritative parenting style. This finding suggests that Puerto Rican families 
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parenting style may be consistent with White American families. Higher levels of 
supportive demandingness were also found to be associated with lower child 
behavioral symptoms. This finding may point towards a protective factor for Latino 
families, and not a risk factor as past research has described, when explained within an 
authoritarian parenting framework. This finding may also suggest that Puerto Rican 
families incorporate their values of familismo and respeto through their expectations of 
their children behaviors and the amount of monitoring of said behaviors.  
In addition, there is extremely limited information regarding the cold parenting 
style, which was the second largest family parenting style group within this sample. 
However, it is important to interpret these results in light of the low variability within 
the sample. The sample as a whole exhibited high levels of warmth. The families 
categorized within the cold family parenting style are being categorized that way 
relative to the rest of the sample. In addition, a small group of families were 
categorized as permissive. This small percentage is consistent with the prevalence of 
permissive families in Latino samples (Calzada & Eyberg, 2002; Domenech Rodríguez 
et al., 2009; Donovick, 2006; White et al., 2013). Lastly, one family within the current 
sample was categorized as protective. This finding is inconsistent with previous 
research within Latino samples (Domenech Rodríguez et al., 2009; Donovick, 2006), 
although this research has been conducted with predominantly Mexican American 
samples.  
Significant main differences between the authoritative, cold, and permissive 
family parenting styles for mothers and fathers’ CBCL internalizing and total scores 
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were found. Authoritative parents reported the lowest levels of CBCL internalizing 
and total symptoms (and externalizing symptoms only for fathers) than cold or 
permissive parenting dyads, with permissive families reporting the highest levels of 
child symptoms than any other family parenting style. Also, no significant main 
differences were found between child sex and any of the remaining parenting 
variables. Further research is needed in order to have a clearer picture of normative 
family parenting styles in Puerto Rican families and determine the clinical significance 
of the current findings.  
The current parenting framework used by the mainstream literature did not 
accurately conceptualize Puerto Rican parenting. Two family parenting styles (i.e., 
cold and protective) emerged that are not portrayed in Baumrind’s (1966) original 
typology, which suggests that further research is needed in order to accurately capture 
parenting within the Puerto Rican population. Notwithstanding the limitations of the 
current study, the findings presented in this research have potential implications within 
the parenting research. For example, acculturation measures could be included in 
parenting research with Puerto Rican parents living on the island. It may be that the 
high prevalence of authoritative families might be an influence of acculturation 
processes due to their unique cultural and political context, in which Puerto Ricans are 
in constant contact with the mainstream White American culture. In addition, further 
research is needed in regards to cold parenting, its prevalence, and relationship to child 
outcomes. Furthermore, the current study could be replicated with different samples, 
such as single parent families, Puerto Rican families with children with specific 
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internalizing or externalizing behavioral problems, and/or with adolescent samples.  
The current findings also suggest that an emphasis on supportive 
demandingness that stems from a Latino cultural context might be beneficial when 
implementing parenting interventions. In addition, given the low variability of the 
current sample, qualitative studies could help inform research on normative parenting 
behaviors within the Puerto Rican population. This information could be used to 
develop a more sensitive measure that could help improve its accuracy in order to 
capture the variability within the sample. Additionally, individual parental coding 
might be helpful in order to discern differences in parenting styles based on parental 
sex. Based on the current findings, it would also be beneficial for clinicians working 
with Latino populations to be aware of the conflicting findings in the literature and use 
it to navigate clinical situations with caution. Overall, additional research is needed 
regarding Latino parenting styles and its relationship to child outcomes. The current 
literature has conflicting findings and further research is needed in order to be able to 
determine which parenting style better conceptualizes Latino parenting behaviors, also 
considering the diversity within Latino subgroups.  
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Entrevista de Confirmación de Criterios Inclusión1 
Fecha de aplicación:  NI Terapeuta:  
 
Instrucciones: Esta entrevista evalúa si las familias interesadas en participar en el presente 
estudio cumplen con los requisitos básicos. La entrevista contiene cuatro secciones y es 
fundamental que las familias llenen criterio en cada una de las tres áreas de edad, estructura 
familiar, y problemas de conducta en el niño. El terapeuta deberá leer al padre/madre la 
información en cursivas. 
 
Introducción.  
 
 
 
                                                 
1 Desarrollado por Melanie Domenech Rodríguez, Nancy Amador Buenabad, Fabiola García Anguiano, 
Denyzette Díaz Ayala, y Ana Baumann.  
Si la familia le llamó: ¡Buenos (días, 
tardes, noches)! Le hablamos de 
[institución o instituto]. ¡Gracias por 
llamar! Mi nombre es…, le preguntaré 
algunos datos generales. Toda la 
información que nos proporcione será 
protegida. ¿Me podría indicar dónde o 
quién le dio información del estudio para 
padres? 
Oficina de recibo y entrega en el 
recinto UPR 
 
 
Si usted realizó la llamada: ¡Buenos (días, 
tardes, noches)!, Mi nombre es _____ y trabajo 
en _____. Tengo entendido que puede estar 
interesado en participar en un estudio acerca de 
las prácticas de crianza de padres y madres. 
Todos los padres y madres participarían en una 
evaluación y recibirán un incentivo por su 
participación. ¿Le puedo hablar un poco más 
acerca del estudio? (conteste cualquier pregunta, 
si el padre tiene interés pero no tiene tiempo, haga 
una cita para volver a llamar). Lo que queremos 
es observar a padres y madres 
puertorriqueños/mexicanos/latinos 
interactuando con sus hijos para entender las 
prácticas de crianza y poder aprender lo 
necesario para ofrecer programas de apoyo a 
aquellos padres y madres que estén teniendo 
dificultades con sus hijos. Si le interesa participar 
quisiera hacerle unas preguntas para verificar 
algunos puntos importantes. En esta entrevista le 
voy a hacer unas preguntas acerca de su familia, 
quienes la componen, como se portan sus hijos, y 
si éstos tienen alguna condición de salud que 
afecte su desarrollo. Tomará aproximadamente 
10 minutos ¿Está bien con usted si procedemos 
con la entrevista breve? 
Sí [ ] No [ ] 
Si el padre/madre tiene interés pero no tiene 
tiempo haga una cita para volver a llamar.  
Fecha: Hora: 
 
105 
 
 
a. ¿Me podría decir su nombre 
completo? 
Rolon 
Apellido 
paterno 
Monitjo 
Apellido 
materno 
Evelyn 
Sección 1. Criterio A. Edad del niño. 
Para asegurar que este estudio es adecuado para su familia, le haremos algunas 
preguntas. 
a. ¿Tiene un hijo/a entre 6 y 11 años de 
edad cumplidos?  
Sí 
x 
No 
 Finalice 
entrevista 
(cuadro 
A)* 
b. ¿Cuántos hijos/as entre 6 y 11 años de 
edad tiene? 
9 
 
 Niño 1 Niño 2 Niño 3 Niño 4 
c. ¿Cuál es la edad de sus hijos/as? 9    
d. ¿Cuál es la fecha de nacimiento de 
sus hijos/as? 
27/julio/2001    
e. ¿Cuál es el nombre de su hijos/as, 
sin apellidos? 
Adrián    
 
SI CALIFICA: Pase a la Sección 2. 
 
Sección 2. Criterio B. Estructura familiar. 
¡Excelente! Estamos buscando familias en las cuales papá y mamá residan en el 
mismo hogar, ya que necesitamos la participación de ambos padres. Me podría 
indicar si:  
 
Actualmente, ¿Papá y mamá residen en 
el mismo hogar? 
Sí 
x 
No 
 Finalice 
entrevista 
(cuadro 
B)* 
 
SÍ CALIFICA: pase a la Sección 3. 
 
 
Cuadro A: *NO CALIFICA. Diga: Gracias por contestar nuestras preguntas. Este 
estudio está diseñado para familias con niños de 6 a 11 años de edad. Lo siento, si 
necesita algún apoyo para su familia le recomendamos llamar a: 
________________________________________. 
Si conoce a otras familias que tengan hijos/as de 6 a 11 años cuyos padres residan en 
el mismo hogar, por favor proporcióneles nuestro teléfono. Le agradecemos su tiempo.  
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Sección 3. Criterio C. Problemas del desarrollo y la conducta del niño.  
Si el padre/madre reportó tener sólo un 
hijo/a entre 6 y 11 años de edad, diga: 
¡Muy bien! Le voy a hacer algunas 
preguntas sobre la conducta de (Nombre 
del niño [NN]). Le voy a pedir que las 
siguientes preguntas las conteste diciendo 
Sí o No solamente.  
 
 
Si el padre/madre reportó tener más de un hijo/a 
entre 6 y 11 años de edad, diga: Al inicio de la 
llamada me comentó que tiene varios hijos/as 
entre 6 y 11 años. ¿Me podría decir el nombre 
del hijo/a que usted considera que tiene más 
problemas de conducta? (Nombre del niño 
[NN]). Le voy a hacer algunas preguntas sobre 
la conducta de NN, por favor contéstelas 
diciendo Sí o No y pensando SOLAMENTE en 
NN. 
 
C1. Problemas severos del desarrollo. 
NN, ¿ha sido diagnosticado con algún 
problema significativo del desarrollo como: 
retraso mental, autismo, esquizofrenia, etc.? 
No 
x 
Sí 
 
Finalice 
entrevista* 
 
SI CALIFICA: pase a C2. 
 
C2. Problemas de conducta2. 
 
                                                 
2 Basado en las categorías de Bird, Canino, Davies, Zhang, Ramírez, & Lahey (2001) 
Cuadro B: *NO CALIFICA. Diga: Gracias por contestar nuestras preguntas. El 
estudio está diseñado para familias donde papá y mamá residan en el mismo hogar. 
Lo siento, si necesita algún apoyo para su familia le recomendamos llamar a: 
________________________________. 
Si conoce a otras familias que tengan hijos/as de 6 a 11 años cuyos padres residan 
en el mismo hogar, por favor proporcióneles nuestro teléfono. Le agradecemos su 
tiempo.  
*NO CALIFICA. Diga: Gracias por contestar nuestras preguntas. Este estudio está 
diseñado para familias con niños que no presentan alguna de las condiciones que le 
mencionamos. Lo siento, si necesita algún apoyo para su familia le recomendamos llamar a: 
____________.  
Si conoce a otras familias con un hijo de 6 a 11 años cuyos padres residan en el mismo hogar 
y que no presenten alguna de las condiciones que le mencionamos, por favor proporcióneles 
nuestro teléfono. Le agradecemos su tiempo.  
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En los últimos 6 meses, NN ¿Ha hecho alguna de las siguientes cosas en 
más de una ocasión?  Sí No 
N
iv
el
 1
 y
 2
  
1. ¿Ha desobedecido las reglas establecidas en casa, en la escuela o en 
otro lugar? 
X 2 
2. ¿Se ha negado a hacer lo que se le pide? X 2 
3. ¿Ha dicho mentiras o ha hecho trampa? X 2 
4. ¿Ha discutido mucho o ha sido contestón?  X 2 
5. ¿Ha molestado a otros niños, física o verbalmente? Está en tratamiento 
con una psicóloga 
X 2 
6. ¿Ha peleado? X 2 
7. ¿Ha tomado dinero o cosas, dentro o fuera de casa, con valor de $50 
pesos/$10 dólares o menos que no le pertenecen? 
1 X 
8. ¿Ha faltado a la escuela sin motivo (ej., ha escapado de la escuela, se 
ha quedado en la casa sin autorización de los padres o no ha ido a la 
escuela)? 
1 X 
 
SÍ CALIFICA: Contestó “Sí” en alguna pregunta del Nivel 1 y 2. Pase al Nivel 3. 
 
*NO CALIFICA. Contestó “No” a todas las preguntas del Nivel 1 y 2, diga: 
Gracias por contestar nuestras preguntas. Este estudio está diseñado para familias 
con niños que ocasionalmente presentan retos de conducta, la información que 
usted ha compartido con nosotros indica que las conductas que presenta su hijo son 
características de su edad. Lo siento, si necesita algún apoyo para su familia le 
recomendamos llamar a: __________________________. 
Si conoce a otras familias con hijo/as de 6 a 11 años cuyos padres residan en el 
mismo hogar y estén teniendo problemas para criar a sus hijos, por favor 
proporcióneles nuestro teléfono. Le agradecemos su tiempo. 
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En los últimos 6 meses, NN ¿Ha hecho alguna de las siguientes cosas 
frecuentemente? 
Sí* No 
N
iv
el
 3
 
1. ¿Ha sido cruel con los animales?  
[Verifique que son conductas severas como la tortura de animales y no 
conductas comunes como olvidar alimentar a la mascota.] 
1 X 
2. ¿Ha sido cruel o abusivo con los demás?  
[Verifique que son conductas severas como abuso físico o crueldad y no 
conductas comunes como molestar a los hermanos.] 
1 X 
3. ¿Ha destruido las pertenencias de sus familiares o de otras personas?  
[Verifique que son conductas severas como romper cosas en un ataque 
de enojo (romper la ventana con un objeto) y no conductas comunes o 
accidentales como romper muebles porque el niño puso los pies sobre 
ellos de manera descuidada.] 
1 X 
4. ¿Se ha escapado de la casa? 
[Verifique que son conductas severas como irse a un lugar desconocido 
por los padres y no conductas comunes como salirse al patio/jardín y 
quedarse ahí haciendo berrinches o irse a casa del vecino por un rato.] 
1 X 
5. ¿Ha incendiado cosas o lugares? 
[Verifique que son conductas severas como prender fuego 
intencionalmente a un objeto dentro de la casa y no conductas comunes 
o accidentales como jugar con fósforos/cerillos por curiosidad o quemar 
algo por descuido.] 
1 X 
6. ¿Ha tomado dinero o cosas, dentro o fuera de casa, con valor mayor 
a $50 pesos/$10 dólares?  
[Verifique que son conductas frecuentes y severas como tomar objetos 
dentro y fuera de la casa de un valor monetario significativo, o incluso 
tomar objetos con violencia, y no conductas esporádicas como tomar 
objetos de un valor monetario menor.] 
1 X 
 
Sí CALIFICA: Contestó “No” a todas las preguntas del Nivel 3, pase a Sección 4. 
 
*NO CALIFICA. Contestó “Sí” en alguna pregunta del Nivel 3, diga: Gracias por 
contestar nuestras preguntas. Este estudio está diseñado para familias con niños que 
presentan otros tipos de problemas de conducta, la información que usted ha compartido 
con nosotros indica que la/las conducta/s que su hijo/a presenta requiere de algún apoyo 
especializado. Lo siento, si necesita algún apoyo para su familia le recomendamos 
llamar a: ________________________________. 
Si conoce a otras familias con hijo/as de 6 a 11 años cuyos padres residan en el mismo 
hogar y estén teniendo problemas para criar a sus hijos, por favor proporcióneles 
nuestro teléfono. Le agradecemos su tiempo. 
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Sección 4. Establecimiento de la cita. 
 
Gracias por contestar nuestras preguntas, usted y su familia son candidatos para 
participar en este estudio, que busca aprender acerca de las prácticas de crianza que 
usan los padres de familia y con ello desarrollar mejores programas de apoyo para las 
familias. 
 
El estudio durará aproximadamente 2 horas y media y consistirá en que los padres 
contestarán algunos cuestionarios y participarán en unas actividades en familia. Se 
proveerá [de acuerdo al lugar: cuido / transportación / merienda / incentivo monetario 
por participación]. Si tiene interés en participar, podemos hacer una cita. 
 
¿Quiere participar?  Sí x No  
 
Sí 
1. Cita de evaluación 
 
Fecha 
 
Hora 
 
Lugar 
2. ¿Me podría proporcionar un número telefónico dónde podamos localizarle?* 
  
Casa  
787-405-2352 (mama)  
Celular 
o 787-405-2767 
(papa) 
Oficina 
*En caso de que no tenga algún número propio: Nosotros vamos a llamarle 
para confirmar nuestra entrevista. ¿Usted se siente cómodo 
proporcionándome el nombre y número telefónico de algún familiar o 
amigo con quien se le pueda localizar o dejar un mensaje? 
 
Nombre:_________________________ Teléfono: __________________ 
 
3. Si proporciona número de celular, diga ¿Estaría de acuerdo en que nos 
comuniquemos con usted a través de mensajes de texto? Sí No 
 
4. Algunos papás/mamás prefieren contacto vía e-mail. Si usted prefiere este 
medio, ¿Me podría proporcionar su correo electrónico? 
Evelyn.Rolon1@upr.edu 
_______________________________________________________________ 
 
No 
Indague un poco para saber si los problemas son sencillos y se pueden solucionar 
(ej., informarle que la evaluación se puede realizar en el domicilio de la familia 
siempre y cuando cuenten con un espacio privado y libre de distracciones, [por lo 
menos un cuarto con puerta para que se pueda cerrar durante las tareas de 
observación] etc.) 
 
  x 
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Recuerde:  
 Informar al padre/madre que debe de acudir a la cita de evaluación con su pareja y NN. 
 
 Si la familia tiene problemas con venir al INP/IPsi, se les puede ofrecer hacer la 
observación en su hogar. Asegúrese de que haya un espacio privado y libre de 
distracciones (por lo menos un cuarto con puerta para que se pueda cerrar durante las 
tareas de observación), y coméntele que deberá destinar un periodo de 2.5 horas sin 
interrupciones. Informe que asistirán dos investigadores. Asegúrese de obtener los datos 
completos del domicilio. 
 
 Comente que se le puede enviar el consentimiento informado para su revisión por correo 
electrónico, si así lo desean. 
  
 Proporcionar información clara sobre cómo llegar al lugar donde será la evaluación, 
puede ofrecerles enviar un mapa por FAX o por correo electrónico.  
 
 Comuníquese con la familia para confirmar la entrevista un día antes de la fecha 
acordada.  
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HOJA DE CONSENTIMIENTO INFORMADO 
Observación acerca de las Prácticas de Crianza Normativas en Familias 
Puertorriqueñas 
 
Descripción: Usted y su familia han sido invitados a participar en una investigación 
sobre las prácticas de crianza de padres y madres puertorriqueños. Esta investigación es 
realizada por la Dra. Melanie Domenech Rodríguez, catedrática asociada de la 
Universidad Estatal de Utah e investigadora asociada del Instituto de Investigación 
Psicológica de la Universidad de Puerto Rico, Recinto de Río Piedras. El propósito de 
esta investigación es observar a padres y madres puertorriqueños/as interactuando con 
sus hijos/as para entender las prácticas de crianza normativas y poder de esta manera 
aprender lo necesario para ofrecer programas de apoyo, adecuados al contexto familiar 
puertorriqueño, a aquellos padres y madres que estén teniendo retos en la crianza de sus 
hijos.  
 
Como parte de este proceso se analizarán los datos de maneras múltiples, incluyendo 
análisis cuantitativos (con números) y cualitativos (de contenido). Se examinarán la 
utilidad de las escalas, factores asociados a las prácticas de crianza, y factores asociados 
a la conducta de los niños. Se examinarán los datos para entender a profundidad las 
características culturales de los intercambios entre padres e hijos. Por último, es posible 
que se combinen nuestros datos (sin identificación ninguna) con otras bases de datos 
similares de familias Latinas en otros lugares (ej., México), para entender las similitudes 
y diferencias entre familias Latinas. 
 
Selección: Usted y su pareja fueron seleccionados para participar en este estudio ya que 
tienen hijos/as entre las edades de 6 a 11 años, residen en el mismo hogar, y expresaron 
interés en participar. Se espera que en este estudio participen aproximadamente 50 
familias (padre, madre, un hijo/a).  
 
Participación: Si acepta participar en esta investigación, se le solicitará a usted y a su 
pareja que completen varios cuestionarios que llenarán de manera individual y donde 
proveerán información demográfica, de prácticas de crianza, y de su estado de ánimo 
(depresión, estrés). También se les pedirá que lleven a cabo unas actividades en familia 
que serán grabadas en video. Éstas se le explicarán en más detalle, pero en general se 
busca observar como padres/madres e hijos/as interactúan en situaciones comunes como 
lo son solucionar un problema familiar, jugar un juego cooperativo, y hablar con los 
hijos acerca de su rutina cotidiana. Participar en este estudio le tomará aproximadamente 
2 horas y el mismo se estará llevando a cabo en un salón preparado específicamente para 
ello en el Instituto de Investigación Psicológica de la Universidad de Puerto Rico, 
Recinto de Río Piedras. 
 
Riesgos y beneficios: No se anticipan riesgos físicos para los/as participantes del 
estudio. Se anticipan riesgos menores como incomodidad o malestar 
psicológico/emocional debido a: (a) contestar los cuestionarios, (b) saber que se le está 
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observando, y/o (c) la naturaleza de discutir temas delicados relacionados a la familia.  
Para preservar su comodidad, se le recuerda que puede saltar preguntas que no quiera 
contestar, y puede retirar su participación en cualquier momento. De querer consultar 
con un psicólogo, se le proveerá una lista de referidos con información completa de 
aquellos lugares dónde pueden solicitar ayuda psicológica para toda la familia. No se 
anticipan riesgos mayores.  
 
La investigación no conlleva beneficios directos para usted y su familia. Sin embargo, 
muchas familias reportan disfrutar del procedimiento de observación (ej., el juego es 
divertido), y algunas también reportan sentir satisfacción por haber contribuido al 
conocimiento que nutrirá una futura intervención para apoyar a familias puertorriqueñas 
en la crianza de sus hijos/as. 
 
Confidencialidad: La participación en este estudio es totalmente voluntaria. Toda 
información o datos que puedan identificar a los participantes serán manejados 
confidencialmente dentro de los estatutos de la ley, siempre y cuando, no exista peligro 
para el participante y/o terceras personas.  
 
Solo la investigadora principal y los asistentes de investigación supervisados por ésta 
tendrán acceso a los datos crudos, cuestionarios y grabaciones que puedan identificar 
directa o indirectamente a un participante. Todos los investigadores tienen permiso 
vigente del Comité Institucional para la Protección de Sujetos Humanos en la 
Investigación (CIPSHI).  
 
Para lograr cumplir con los más altos estándares de confidencialidad, se capturaran 
imágenes de los documentos que los identifiquen, incluyendo esta Hoja de 
Consentimiento, y se guardarán en un disco duro externo que permanecerá en la oficina 
de la investigadora principal. Las copias físicas serán destruidas lo antes posible. El 
disco duro con la información se mantendrá desconectado, y guardado en una oficina 
bajo llave, mientras no esté en uso. De igual forma las grabaciones de video 
permanecerán guardadas en disco duro y permanecerán en un archivo bajo llave 
mientras no se estén utilizando para codificación. Las mismas se retendrán mientras 
haya un permiso vigente que vele por su protección y buen manejo; de lo contrario 
pasados tres años una vez concluido el estudio serán destruidas.  
 
La información y resultados generales que se obtengan de este estudio pueden ser 
presentados en congresos y publicaciones académicas. Típicamente se presentan datos 
de forma grupal para que no haya peligro de identificación de participantes específicos. 
De presentar información individual, no se incluirá su nombre o los datos personales de 
su familia, y de ser necesario se cambiarán detalles para que su familia no pueda ser 
identificada.  
 
Oficiales del Recinto de Río Piedras de la Universidad de Puerto Rico o de agencias 
federales responsables de velar por la integridad en la investigación podrían requerirle a 
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la investigadora los datos obtenidos en este estudio, incluyendo este documento. 
 
Incentivos: Usted y su pareja recibirán $25 cada uno, los cuales se le pagarán en efectivo 
al finalizar la evaluación. 
 
Derechos: Si ha leído este documento, lo ha entendido, y ha decidido participar, 
por favor entienda que su participación es completamente voluntaria y que usted 
tiene derecho a abstenerse de participar o retirarse del estudio en cualquier 
momento, sin ninguna penalidad. También tiene derecho a no contestar alguna 
pregunta en particular. Además, tiene derecho a recibir una copia de este 
documento. 
 
Si tiene alguna pregunta o desea más información sobre esta investigación, puede 
comunicarse con la Dra. Melanie Domenech por teléfono (787-764-0000, x2060 ó 787-
249-3583), o por e-mail (mdomenech@ipsi.uprrp.edu). También se puede comunicar 
con Natalie Franceschi, asistente de investigación, al teléfono (787)901-9203 o por vía 
electrónica a natalie_yo@yahoo.com. De tener alguna pregunta sobre sus derechos 
como participante o reclamación o queja relacionada con su participación en este estudio 
puede comunicarse con la Oficial de Cumplimiento o el Decano Auxiliar de 
Investigación del Recinto de Río Piedras de la Universidad de Puerto Rico, al teléfono 
787-764-0000, extensión 2515 ó a cipshi@degi.rrp.upr.edu 
 
Su firma en este documento significa que es mayor de 21 años de edad y que ha 
decidido participar después de haber leído y discutido la información presentada 
en esta hoja de consentimiento. 
 
 
 
 
_______________________________ ___________________________ ___________ 
 Nombre del/la participante Firma Fecha 
 
 
 
He discutido el contenido de esta hoja de consentimiento con el/la arriba firmante. Le 
he explicado los riesgos y beneficios del estudio. 
 
_________________________________  __________________________ _____ 
Nombre de la Investigadora y/o   Firma Fecha 
 Asistente de Investigación 
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EVALUACIÓN DEL PMTO 
 
 
SISTEMAS OBSERVACIONALES (TAREAS DE INTERACCIÓN FAMILIAR, TIF) 
 
 
 
 
 
1. Videocámara con cargador.  
2. Trípode.   
3. Mesa.   
4. Sillas.  
5. Cronómetro digital.   
6. Tarjetas comodín para el Juego de adivinanzas (Fase A).   
7. Tarjetas para el Juego de adivinanzas (Fase B).   
8. Tarjetas comodín para el Juego del rompecabezas (Fase A).   
9. Tarjetas para el Juego del rompecabezas (Fase B).   
10. Piezas para el Juego del rompecabezas (Fase A y B).   
11. Canasta/Caja con dulces.   
12. Caja con juguetes.   
13. Alimentos para Tarea 4.   
14. Lista de situaciones problemáticas en la familia (completada por cada cuidador).   
15. Formato “Problema seleccionado.”   
16. Lápiz.   
17. Moneda.   
18. Tarjeta con instrucciones para “Tarea 3: Monitoreo/Supervisión (Fase B).”   
19. Protocolo de aplicación.  
20. Extensión  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Materiales para las TIF  
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PROTOCOLO PARA LA APLICACIÓN DE LAS TÉCNICAS DE RECOLECCIÓN DE DATOS EN LA EVALUACIÓN DEL PMTO 
 
3. Consideraciones Técnicas para la aplicación de las TIF  
 
1. En la llamada de confirmación, preguntar si los padres asistirán solos o en compañía 
de algún menor, si fuera el caso pida a los padres que lleven juguetes para el niño.  
2. Asegúrese de que la batería de la cámara esté previamente cargada.  
3. Verifique que el enchufe en el que se conectará la cámara tenga corriente.  
4. Coloque la pantalla de la cámara (si la cámara tiene pantalla movible) de forma que 
al estar realizando las TIF pueda observar la pantalla para asegurarse que esté en 
modo de grabación.  
5. Haga una prueba de grabación indicando el día, número de terapeuta y evento a 
grabar (e. g., 5 de noviembre, terapeuta 209, Tareas de Interacción Familiar) y 
verifique que se haya grabado esta introducción.  
6. Coloque la cámara de forma que se puedan apreciar en primer plano a los 
padres y al niño/a al momento de grabar la sesión.  
7. Asegúrese de que los cuidadores y el niño/a estén sentados en la mesa 
haciendo esquina (Véase el esquema).  
 
 
 
 
 
 
 
 
 
 
 
8. Sugiera a los padres usar un tono de voz normal o más fuerte para que sea 
audible al momento de reproducir la grabación.  
9. Se deberá videograbar sólo la fase B.  
10. Antes de iniciar la fase A, proporcione a cada uno de los padres la Lista de 
Asuntos problemáticos y resérvelas para la tarea de Selección del problema.  
11. El asistente, deberá asegurararse de contar con un espacio disponible para estar 
con el niño y aplicarle el Asentimiento Informado mientras espera entrar a la 
sala/aula.  
12. El asistente deberá preguntar al niño, unos minutos antes de que inicie la Fase B, si 
desea pasar al servicio (sanitario).  
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4. Procedimiento de Aplicación de las TIF 
 
 
Fase A: Enseñando las TIF a los cuidadores 4 
 
Al iniciar la Fase sólo los cuidadores se encontrarán en la sala de observación 
con el evaluador, el niño/a se encontrará en otra sala con alguno de los 
asistentes de investigación. 
 
“Gracias por venir, para garantizar que respetemos el tiempo que ustedes han 
destinado el día de hoy para estar con nosotros, voy a leer las instrucciones de 
las actividades que vamos a realizar. Hay varias actividades que voy a pedirles 
que hagan con NN 5. Para ello, primero les explicaré un par de actividades, las 
practicaremos y luego nos reuniremos con NN para que ustedes realicen con 
él/ella esas actividades y algunas otras. Mientras trabajan con NN, les indicaré 
en qué consiste cada actividad.” 
 
Práctica del Juego de adivinanzas 
 
 
Material: Tarjetas comodín. 
 
“Primero vamos a practicar el Juego de las adivinanzas. En esta actividad tendrán 
unas tarjetas con diferentes imágenes y una palabra para cada imagen. El juego 
tiene dos partes.” 
 
“En la primera parte, el propósito del Juego es que NN adivine cuál es la palabra 
que corresponde a la imagen en cada tarjeta. Para jugar, ustedes le darán pistas 
a NN hasta que él/ella adivine la palabra en la tarjeta. Ustedes pueden decir 
cualquier cosa que crean que lo/la pueda ayudar a adivinar la palabra. Pero no 
digan la palabra que aparece en la tarjeta y no le enseñen la tarjeta.” 
 
Entregue las tarjetas ordeadas a los cuidadores (Veáse el Anexo 1) y diga:  
“Vamos a hacer un ejercicio de práctica con cada uno de ustedes y yo seré NN. 
Mamá, tome una tarjeta, véala y deme pistas para que yo adivine.” 
 
Permita que Mamá practique y continúe con Papá*. 
 
“Ahora le toca a Papá. Tome una tarjeta, véala y deme pistas para que yo 
adivine.” 
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*Si los cuidadores muestran la carta o dicen la palabra, diga:  
“Recuerde, no diga la palabra o enseñe la tarjeta. Fuera de eso, puede decir 
cualquier cosa. Vamos a practicar otra vez.” 
 
 
 
4 Las oraciones en cursivas son instrucciones que el evaluador deberá decir a los cuidadores y las palabras en 
negritas son instrucciones para el evaluador, las cuales no deberá de leer a los cuidadores. 
  
5 NN = Nombre del niño/a.  
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Realice tantos ejercicios de práctica como sean necesarios. Después de que 
cada uno de los cuidadores practique el Juego de adivinanzas, diga: 
 
“¡Bien! ¡Ya saben cómo hacer la primera parte del Juego! Ahora les explicaré la segunda 
parte, después de que NN haya adivinado las palabras que corresponden a los dibujos de 
las tarjetas, él/ella va a tener un paquete de tarjetas, les dará pistas para que ustedes 
adivinen la palabra en cada tarjeta. Por tanto, ustedes tendrán que explicar a NN las 
mismas reglas del Juego que yo les he explicado. ¿Tienen alguna pregunta acerca del 
Juego de las adivinanzas?” 
 
Si los padres tienen alguna pregunta conteste de forma sencilla (parafrasee), para 
asegurarse que entienden la tarea.  
Si no existen preguntas continúe con la práctica del Juego del Rompecabezas. 
 
Práctica del Juego del Rompecabezas 
 
 
Material: Tarjetas comodín y piezas del rompecabezas. 
 
“Como último ejercicio de práctica, tengo unos rompecabezas que quisiera que ustedes 
ayudaran a NN a armar.” 
 
Coloque las piezas del rompecabezas y las tarjetas en la mesa de trabajo (véase el 
anexo 1). Diga: 
 
“Para armar los rompecabezas contamos con unas piezas (muestre las piezas del 
rompecabezas) y con unas tarjetas en las cuales aparecen diferentes formas (muestre 
las tarjetas). Las piezas se pueden juntar para armar las diferentes formas que aparecen 
en estas tarjetas.” 
 
“Permítanme enseñarles un ejemplo. Voy a elegir esta tarjeta (muestre la tarjeta # 1) y 
armaré el rompecabezas” (Ver Solución en Anexo 2). 
 
Usando la mesa de trabajo, arme el primer rompecabezas basándose en la forma que se 
muestra en la tarjeta #1. Recuerde colocar las piezas junto a la tarjeta. Cuando termine 
de armar el rompecabezas diga: 
 
“Es muy importante que cuando NN intente armar el rompecabezas coloque las piezas 
junto a la tarjeta y por ningún motivo deben permitir que junte las piezas encima de la 
tarjeta.” 
 
Retire la tarjeta #1. Muestre la tarjeta #2, diga: “Por favor, prueben hacer el siguiente 
rompecabezas.” 
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Deles suficiente tiempo para completar el rompecabezas por ellos mismos. Si no 
logran hacerlo, entonces diga:  
“Las piezas se juntan para que tengan las mismas formas que aparecen en las tarjetas. 
Por ejemplo, para esta tarjeta (muestre la tarjeta #1), pueden ver que estas piezas  
(elija las piezas correspondientes y muéstrelas), cuando se juntan (arme el 
rompecabezas), se ven iguales que esta figura (señale la figura en la tarjeta).” Por 
favor, intenten de nuevo hacer este rompecabezas (proporcione la tarjeta #2).  
Mientras los padres realizan la actividad diga:  
“Algunas de las figuras en las tarjetas necesitarán más piezas que otras imágenes y 
algunas de las piezas sirven para armar más de un rompecabezas. Pero todas las 
formas se pueden hacer con estas piezas. Ustedes deberán darle a NN la ayuda que 
crean que él/ella necesita para armar el rompecabezas.” 
 
 
Una vez que los padres completaron el segundo rompecabezas retire las piezas y las 
tarjetas.  
Diga: “¿Tienen alguna pregunta respecto a esta actividad?” Si no hay preguntas diga: 
“Estamos a punto de que ustedes y NN realicen juntos algunas actividades, pero antes 
quiero que sepan que estaré usando un reloj para tomar el tiempo durante las 
actividades 6, esto con el único objetivo de que sólo ocupemos el tiempo que ustedes 
han apartado para estar aquí. Siéntanse tranquilos y no busquen trabajar lo más rápido 
posible. No les estamos aplicando un examen, es decir no hay formas correctas o 
incorrectas de hacer las actividades, ni estamos tratando de ver qué tan rápido pueden 
trabajar. Sólo queremos conocer de qué manera los padres y los hijos hacen algunas 
cosas juntos. Y no se preocupen por acordarse de todo lo que les acabo de decir, porque 
les estaré dando las instrucciones a lo largo de las actividades. 
 
Saldré a traer a NN, pero me gustaría comentarles que aquí tenemos esta canasta/caja 
con dulces y una caja con juguetes (muestre las cajas), por favor, les pido que NO le 
permitan a NN seleccionar un dulce o tomar juguetes hasta que yo se los indique. ¿Tienen 
alguna pregunta? Si los padres tienen alguna pregunta conteste de forma sencilla 
(parafrasee), para asegurarse que entienden la tarea. 
 
Si no hay preguntas busque al niño/a y llévelo a la sala de observación. Al regresar 
encienda la videocámara. 
 
Termina Fase A 
 
 
6
 El evaluador mantendrá todo el tiempo en su poder el cronómetro y por ningún motivo lo dejará en la 
sala de observación con los cuidadores. 
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Tarea 1: Diversión familiar 
 
Tiempo: 3 minutos. 
 
Diga al niño/a: “Hola NN. ¡Ahora tenemos unas actividades para que tú, tu mamá y tu 
papá hagan juntos!.” 
 
Diga a todos: “Por favor, usen los próximos tres minutos para planear una actividad 
familiar que puedan hacer la próxima semana. Planeen algo sencillo. No tienen que 
gastar dinero al hacerla y deberá ser algo que realmente puedan llevar a cabo.” 
 
Diga a todos: ¿Tienen alguna pregunta sobre lo que van a hacer? Si los padres tienen 
alguna pregunta conteste de forma sencilla (parafrasee), para asegurarse que 
entienden la tarea. 
 
Si no tienen dudas continue: “Comiencen” Active el cronómetro y abandone la sala. 
 
A los 3 minutos detenga el cronómetro y diga: “El tiempo se acabó. Pasemos a la 
siguiente actividad.” 
 
 
Tarea 2: Juego de adivinanzas 
 
 
Tiempo: 4 minutos. 
 
Material: Tarjetas. Recuerde entregarlas ordenadas de acuerdo a su número 
progresivo (Véase el Anexo 1). 
 
Juego de adivinanzas para los cuidadores. 
Diga a los cuidadores: “En esta actividad jugaremos a las adivinanzas y se ayudarán 
entre ustedes a adivinar las imágenes de unas tarjetas. Primero les daré un grupo de 
tarjetas y ustedes ayudarán a NN a adivinar cuál es la imagen, dándole una pista a la 
vez. Recuerden, no le pueden enseñar la tarjeta a NN o decir la palabra que 
corresponde a la imagen. Tendrán dos minutos para completar todas las tarjetas que 
puedan pero no se preocupen si no terminan todas las tarjetas.” 
 
Tome el paquete de tarjetas para los cuidadores (tarjetas no subrayadas) y 
colóquelas boca abajo, frente a la pareja de padres al mismo tiempo que diga: 
“Por favor, empiecen con la tarjeta que está arriba.” Active el cronómetro. 
Fase B: Aplicando las TIF 
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Detenga el cronómetro después de 2 minutos o cuando todas las cartas hayan sido 
adivinadas. 
Diga a los cuidadores: “Bien, continuemos.” Retire el paquete de tarjetas de los 
cuidadores. 
Juego de adivinanzas para el niño/a. 
Diga a los cuidadores: “Ahora NN tendrá un grupo de tarjetas diferentes y él/ella les 
ayudará a adivinar la imagen que está en la tarjeta. Por favor, expliquen a NN lo que 
debe hacer y después yo le daré las tarjetas.” 
Después de la explicación de los cuidadores diga al niño/a: “NN, tienes dos minutos para 
hacer que tu mamá y papá adivinen la mayor cantidad de tarjetas. Recuerda que no 
puedes enseñarles la tarjeta y tampoco puedes decirles la palabra que está escrita en la 
tarjeta. Por favor, comienza con la tarjeta que está arriba.” Active el cronómetro. 
Proporcione al niño/a el paquete de tarjetas para niños (tarjetas subrayadas). 
Detenga el cronómetro después de 2 minutos o cuando todas las tarjetas hayan sido 
usadas. 
 
Diga a todos: “Bien, pasemos a la siguiente actividad.” Retire el paquete de tarjetas 
del niño. 
 
Tarea 3: Supervisión 
 
Tiempo: 5 minutos. 
Materiales: Tarjeta con instrucciones (Véase el Anexo 2).
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Diga al niño/a: “Algunas veces los niños pasan tiempo con amigos, primos o con otros 
adultos cuando mamá y papá no están presentes. Por favor, recuerda alguna ocasión 
reciente en la que pasaste tiempo con otras personas sin que tu mamá, tu papá u o adulto 
estuvieran contigo. ¿Ya lo recordaste? (de unos minutos al niño para responder y 
continúe). Cuando yo salga de la sala por favor, platica con tus papás sobre esa ocasión, 
ayudaría mucho si dices dónde estabas, con quién estabas y qué estaban haciendo. 
Si el niño no recuerda algún evento, de un ejemplo: por ejemplo cuando yo era 
niño/a, una vez estaba con mis primos en mi recámara y estuvimos brincando en la 
cama.” “¿Recuerdas ahora alguna ocasión?.” 
Diga a los cuidadores: “Por favor, primero escuchen a NN y después platiquen con 
él/ella sobre el tema o busquen cualquier otra información que les interese.” 
Para todos: “¿Queda claro?, ¿tienen alguna pregunta? (si no existen preguntas 
continúe). Aquí hay una tarjeta para recordarles lo que deben de hablar (deje la 
tarjeta en el centro de la mesa). Regresaré en 5 minutos.” 
Active el cronómetro y abandone la sala. 
 
Después de 5 minutos regrese a la sala, detenga el cronómetro y diga: “Muy bien. 
Pasemos a la siguiente actividad.” 
 
Tarea 4: Disciplina/Receso 
 
 
Tiempo: 7 minutos. 
Material: Canasta/caja con juguetes, alimentos. 
Diga a todos: “Ahora tendrán un tiempo libre, que es parecido a cuando en la escuela 
hay recreo, pueden comer y beber lo que gusten (Señale la mesa en donde están los 
alimentos) o jugar con alguno de los juguetes que hay aquí. Recuerden que pueden 
moverse y hablar con libertad. Por favor, permanezcan dentro de la sala. La cámara 
continuará grabando, sin embargo no hay una actividad específica que deban realizar. 
Les pedimos que al terminar el receso todos los juguetes estén guardados en el lugar que 
los encontraron. ¿Tienen alguna pregunta? En 5 minutos regreso para informarles que el 
tiempo libre está acabando” Abandone la sala y active el cronómetro. 
A los 5 minutos, regrese a la sala y diga a los cuidadores: “El tiempo libre termina en 2 
minutos, por favor recojan los juguetes.” Abandone la sala. 
A los 7 minutos regrese a la sala acompañado de un asistente (el asistente verificará 
que la cámara esté grabando mientras el evaluador continua), detenga el cronómetro 
y diga: “El tiempo libre terminó” Diríjase al niño: “Ahora, NN, voy a pedir a tus papás 
que hagan una tarea solos. Mientras ellos trabajan en la tarea, puedes ir con (diga el 
nombre del asistente) al baño o a lavarte las manos. En un momento te buscamos para 
que regreses con tus papás.”
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El asistente de investigación lleva al niño/a fuera de la sala y el evaluador 
permanece en la sala con los cuidadores. 
 
 
 
Tarea 5: Selección del problema 
 
 
Tiempo: 5 minutos. 
Material: “Lista de situaciones problemáticas en la familia” completada por cada uno de 
los cuidadores, Formato “Problema seleccionado” (Véase el anexo 3), lápiz y moneda. 
Diga a los cuidadores: “Cada uno de ustedes ha identificado algunos problemas con NN. 
Sin embargo, solamente tendrán tiempo para hablar de un problema. Me gustaría que se 
pusieran de acuerdo para seleccionar sólo una situación (Proporcione a cada uno de los 
cuidadores la “Lista de situaciones problemáticas en la familia” que completaron 
previamente). 
Aquí está el formato que llenaron, revísenlo, identifiquen las situaciones que marcaron 
con el número 3 o con el número 4, es decir, situaciones problemáticas o muy 
problemáticas y de ellas escojan la más conflictiva. ¿Tienen alguna pregunta? Tienen 5 
minutos. Comiencen.” Active el cronómetro y abandone la sala. 
Regrese a la sala cuando hayan pasado 5 minutos, detenga el cronómetro y diga: 
“¿Pudieron escoger un problema?” Espere a que los padres respondan de manera 
afirmativa o negativa. 
 
 
 
Si los padres comienzan a exponer información del problema, diga: “Lo voy a interrumpir un momento, me 
interesa mucho lo que me está comentando, sin embargo para no quitarle más tiempo del que ustedes.” han 
apartado, le pediría que continuemos con la siguiente actividad y si al final tiene tiempo continuamos 
conversando 
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Tarea 6: Solución del problema 
 
 
Tiempo: 5 minutos. 
Material: Formato “Problema seleccionado,” completado por los cuidadores. 
Diga al niño/a: “Estamos interesados en saber cómo platican las familias sobre sus 
problemas. Tus papás escogieron un problema para platicarlo contigo. Por los próximos 5 
minutos hablarán sobre ese problema, el cual es: __________ (diga el problema).” 
Diga a todos: “Platiquen acerca del problema y traten de buscar una manera de 
solucionarlo. Si terminan de platicar y encuentran una solución al problema antes de que 
yo regrese, pueden hablar de lo que ustedes quieran, pero por favor permanezcan 
sentados y no hablen acerca de otros problemas. Regresaré en 5 minutos. ¿Tienen 
alguna pregunta?.” 
Si no hay preguntas, diga: “por favor, comiencen,” active el cronómetro y abandone la 
sala. 
Regrese en cinco minutos, detenga el cronómetro y diga: “El tiempo se acabó, 
pasemos a la última actividad.” 
 
Tarea 7: Juego de Rompecabezas 
 
Tiempo: 4 minutos. 
 
Material: Tarjetas y piezas del rompecabezas. Recuerde mantenerlas ordenas de 
acuerdo a su número progresivo (Véase el anexo 1). 
 
Diga a los cuidadores: “Tengo unos rompecabezas para que ustedes ayuden a NN a 
armarlos. Pidan a NN que junte las piezas (muestre las piezas) para que arme las formas 
que aparecen en estas tarjetas (muestre las tarjetas). Él/ella debe armar tantos 
rompecabezas como pueda. Deben darle a NN la ayuda que ustedes consideren que 
necesita para armar los rompecabezas. Es muy importante que cuando NN intente armar 
el rompecabezas coloque las piezas junto a la tarjeta seleccionada y no encima de ella.” 
 
Tenga las tarjetas y las piezas a la vista de los padres sin entregarlas y diga a todos: 
“Por favor, empiecen con la tarjeta número 1 y continúen en el orden en que están 
acomodadas. Las piezas pueden utilizarse más de una vez para armar los 
rompecabezas. Aquí están las tarjetas y las piezas. Comiencen ahora por favor.” 
 
Active el cronómetro y permanezca en la sala. 
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Después de 4 minutos detenga el cronómetro y diga: “Bien, ¡eso es todo!, 
¡Muchas gracias por su participación!.” Guarde las piezas y las tarjetas. 
 
 
Diríjase a los padres y diga: “Si ustedes están de acuerdo pueden permitirle a 
NN que elija un dulce de la canasta.” 
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5. ANEXOS 
ANEXO 1 Orden de Presentación de las Tarjetas 
PROTOCOLO PARA LA APLICACIÓN DE LAS TÉCNICAS DE RECOLECCIÓN DE DATOS EN LA 
EVALUACIÓN DEL PMTO 
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ANEXO 2 Solución a las tarjetas del Juego de Rompecabezas 
 
Orden Progresivo Juego de Rompecabezas – Tarjetas Comodín 
01  Tangram Tapón 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
02 Tangram Circo 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
132 
 
 
PROTOCOLO PARA LA APLICACIÓN DE LAS TÉCNICAS DE RECOLECCIÓN DE DATOS EN LA 
EVALUACIÓN DEL PMTO 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
133 
 
 
Appendix E 
Free Workshop Invitation
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Cuestionario de información socio-demográfica familiar 
NI de la familia:____________ 
NI del 
terapeuta:____________ 
Fecha de 
aplicación:____________  
 
Indique el parentesco de la persona que contestará este cuestionario, con el niño: 
 
 Madre   Padre   Otro, por favor especifique___________________________ 
 
Instrucciones: Estamos interesados en conocer la forma en que se organizan y conviven las 
familias, es muy importante contestar todas las preguntas con el mayor cuidado y sinceridad posible 
ya que esta información será de mucha utilidad para la atención que recibirán.  
 
En la mayoría de las preguntas deberá buscar la respuesta que para usted sea la mejor y encerrar en 
un círculo el número de la respuesta que haya escogido. Por favor, circule sólo una opción de 
respuesta, excepto en dónde se indique lo contrario. En otras preguntas deberá escribir su respuesta 
en los recuadros o en las líneas correspondientes. 
 
No deje preguntas sin contestar. Si no sabe la respuesta a alguna pregunta o siente que no puede 
contestarla porque no la entiende, por favor coméntelo con la persona que le dio este cuestionario 
y trataremos de resolver sus dudas. 
 
A continuación le preguntaremos sobre datos generales de su hijo, por favor circule la opción 
que considere más adecuada para lo que se le pide o escriba la información solicitada. 
 
1. ¿Su hijo es? Hombre ……………………………….….1 
Mujer  ………….….……………………..2 
2. ¿Qué edad tiene su hijo? Años cumplidos …………………… 
3. ¿Su hijo tiene acceso a algún sistema o 
institución de servicios de salud (ej. 
IMSS, ISSSTE, Seguro Popular, etc.)? 
Sí ………………………………………… 1 
No ………………………………………. 2 
4. ¿Cuál considera qué es la principal 
responsabilidad que su hijo tiene 
dentro de la familia? 
Estudiar ………………………………... 1 
Ayudar con el gasto familiar …………..2 
Ayudar en el aseo del hogar …………….. 3 
Otra______________________................4 
 
5. ¿Su hijo ha experimentado alguna de 
las siguientes situaciones, alguna vez 
en su vida? 
 
CONTESTE TODOS LOS 
INCISOS 
Sí No 
a) Divorcio de los padres  1 2 
b) Violencia en casa 1 2 
c) Nacimiento de hermanos 1 2 
d) Muerte de alguien cercano 1 2 
e) Entrada a una escuela nueva 1 2 
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f) Ser hospitalizado 1 2 
g) Cambio de casa 1 2 
h) Otra___________________________ 1 2 
6. De las opciones que 
marcó: 
a) ¿cuál fue más difícil de 
superar para su hijo? 
b) ¿cómo reaccionó su hijo 
ante esa situación? 
______________________________________________ 
______________________________________________ 
______________________________________________ 
______________________________________________ 
______________________________________________ 
_____________________________________________ 
7. ¿Su hijo ha recibido atención psicológica o 
psiquiátrica (por cuestiones emocionales, de 
conducta, etc.)? 
Sí …………………………………….. 1 
No ……..……………………………. 2 
 
 
Nos interesa conocer los aspectos relacionados con la vida escolar de su hijo, por favor 
circule la opción que considere más adecuada para lo que se le pide o escriba la 
información solicitada. 
 
8. ¿En qué grado escolar está su hijo? 
Grado …………………………….. 
No asiste a la escuela …………………… 00 
9. ¿Su hijo asiste a una escuela con horario 
extendido (come en la escuela, realiza alguna 
actividad)? 
Sí …………………………………………. 1 
No ………………………..………………. 2 
No asiste a la escuela …………………….00 
10. Después de que su hijo regresa de la escuela, 
¿cuántas horas al día está solo, es decir, sin 
la presencia de alguien mayor de edad que lo 
cuide? 
De 1 a 2 horas……………………………. 1 
De 3 a 4 horas……………………………. 2 
De 5 a 6 horas …………………….…...… 3 
7 ó más horas……………………………. 4 
Siempre hay alguien mayor de edad…..... 00 
11. Comparado con el pasado ciclo escolar, 
¿cómo considera qué es el rendimiento 
escolar de su hijo en el presente ciclo 
escolar?  
Peor ……....……………………………… 1 
Es igual .…………………………………. 2 
Mejor …………………………................... 3 
No asiste a la escuela ………………….. 00 
12. Actualmente, ¿cuál es el promedio escolar 
de su hijo? 
Promedio ……………………………. 
No asiste a la escuela ………………..…… 00 
13. ¿Tiene alguna forma de comunicación con 
el profesor de su hijo (asiste a las juntas 
escolares, habla directamente con el 
profesor, envía mensajes escritos con su hijo, 
etc.)? 
Sí………………….………………………. 1 
No………………………………………… 2 
No asiste a la escuela …………………… 00 
14. En el último mes, ¿su hijo recibió castigos o 
llamadas de atención por su mala conducta, 
por parte del personal escolar? 
Sí ………………………………………… 1 
No ……...…..…………………………….. 2 
No sé …………………………………… 3 
No asiste a la escuela .………………… 00 
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A continuación le pediremos información general sobre su familia, por favor circule 
la opción que considere más adecuada para lo que se le pide o escriba la información 
solicitada. 
 
15.  En general, ¿cuál de las siguientes 
afirmaciones representa mejor el 
ambiente que se vive en su familia? 
 
PUEDE CIRCULAR MÁS DE UNA 
OPCIÓN 
Es un ambiente tranquilo ………….…….. 1 
Hay muchos problemas ………………… 2 
No nos hablamos mucho …………............ 3 
Cuando hay problemas, nos ayudamos …. 4 
La falta de dinero ocasiona que tengamos 
problemas……………………................... 5 
Otro ________________________........... 6 
 
16. Cuando su familia tiene tiempo libre, 
¿qué actividad realizan juntos? 
 
PUEDE CIRCULAR MÁS DE UNA 
OPCIÓN 
Jugamos (en el parque, juegos  
de mesa, de video, etc.) ………………….. 1 
Visitamos lugares nuevos ………............... 2 
Preparamos nuestra comida preferida ……3  
Nos reunimos con la familia o amigos…... 4 
Otro ________________________........... 5 
No realizamos actividades juntos ………...6 
 
17. ¿Qué tan de acuerdo está con las siguientes oraciones?  
 
Totalmente en 
desacuerdo 
En 
desacuerd
o 
De 
acuerdo 
Totalmente de 
acuerdo 
a. Hay muchos asaltos por la 
escuela a la que asiste mi hijo. 
1 2 3 4 
b. La escuela a la que asiste mi 
hijo es un lugar seguro. 
1 2 3 4 
c. Los compañeros de la escuela 
a la que asiste mi hijo son 
peligrosos. 
1 2 3 4 
d. La colonia en donde vivimos 
es un lugar seguro. 
1 2 3 4 
e. Hay poca vigilancia en la 
colonia donde vivimos. 
1 2 3 4 
f. Hay muchos delincuentes en 
la colonia donde vivimos.  
1 2 3 4 
g. Me preocupa que los 
miembros de mi familia 
salgan solos a la calle. 
1 2 3 4 
h. Hay muchos asaltos en la 
colonia en donde vivimos.  
1 2 3 4 
i. Me agrada la colonia en donde 
vivimos.  
1 2 3 4 
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18. Incluyendo a su hijo y a usted, 
¿cuántas personas viven 
permanentemente en la casa dónde 
vive su hijo? 
Número de adultos (mayores de 18 
años) 
 
Número de niños (menores de 18 años) 
19. ¿Quiénes viven permanentemente en 
la casa dónde vive su hijo? 
 
PUEDE CIRCULAR MÁS DE UNA 
OPCIÓN 
 
Papá ……………………………………... 1 
Mamá ………………..……...................... 2 
Padrastro …………………….................... 3 
Madrastra ………..…………................... 4 
Hermano .....…………………………….. 5 
Amigos….……………………………….. 6 
Otros_____________________................. 7 
 
20. Si alguno de los padres NO vive 
permanentemente en la misma casa 
que su hijo, ¿existe algún acuerdo para 
que conviva con el papá o la mamá 
faltante? 
Sí, día/s entre semana ….…….…............ 1 
Sí, día/s en fin de semana ….……….......... 2 
No ………………………………………. 3 
Otro ___________________________..... 4 
No aplica ……………………………… 00 
21. ¿Cuántos hermanos tiene su hijo? Número de 
hermanos…………………………… 
22. ¿Qué edad/es tiene/n? Años cumplidos H1 H2 
 H3  H4 
No tiene hermanos …..……………...........00 
23. ¿Quiénes son los principales 
cuidadores de su hijo (piense en las 
personas que se encargan de: 
mantenerlo económicamente, su 
educación, alimentación, cuidarlo por 
las tardes, ver que haga la tarea, etc.)? 
 
PUEDE CIRCULAR MÁXIMO 3 
PERSONAS 
Papá ………………………...................... 1 
Mamá ……………………………………. 2 
Padrastro ………………………………… 3 
Madrastra ………………............................ 4 
Abuelo ……………………........................ 5 
Abuela ………………………..................... 6 
Tío ……………………………………… 7 
Tía ………………………………………. 8 
Otros _______________________............ 9 
 
 
  
140 
 
 
De acuerdo con su respuesta en la pregunta 29, en la que identificó a los principales 
cuidadores de su hijo, por favor responda las siguientes preguntas circulando la 
opción que considere más adecuada para lo que se le pide o escribiendo la información 
solicitada. 
 
24. ¿Cuál es la edad del padre o figura 
sustituta? 
(FIGURA SUSTITUTA: PERSONA 
QUE HACE LAS FUNCIONES DEL 
PAPÁ BIOLÓGICO [PADRASTRO, 
TÍO, ABUELO, ETC.]) 
Años cumplidos ……………………. 
 
No hay padre o sustituto….……………….. 00 
25. ¿Cuál es último nivel escolar que cursó 
el padre o figura sustituta? 
Sin educación formal ………………… 1 
Primaria …………………….………….. 2 
Secundaria o equivalente ….….……… 3 
Preparatoria, vocacional o equivalente.. 4 
Universidad ………………................. ..5 
Post-grado …………………................ 6 
Otro _____________________ …….......... 7 
No hay padre o sustituto……...…………. 00 
26. ¿Actualmente el padre o figura sustituta 
realiza alguna actividad por la que 
reciba dinero de manera regular? 
Sí …………………………………………. 1 
No ………………………………………… 2 
No hay padre o sustituto …………………. 00 
27. ¿Cuántas horas al día el padre o figura 
sustituta dedica a la actividad en la que 
recibe dinero de manera regular? 
1 a 4 horas …………………………….. 1 
5 a 8 horas …………………………….. 2 
9 a 12 horas …………….……………. 3 
13 o más horas ……………………….. 4 
No realiza actividad ……………………. 5 
No hay padre o sustituto ……………… 00 
28. ¿El padre o figura sustituta consume 
alguna droga de manera regular (tabaco, 
alcohol, mariguana, heroína, etc.)? 
Sí ……………………………………… 1 
¿Cuál/es? ______No …………………. 2 
No hay padre o sustituto ……………… 00 
29. ¿El padre o figura sustituta ha recibido 
atención psicológica o psiquiátrica? 
Sí …………………………………………. 1 
No ………………..………………………. 2 
No hay padre o sustituto …………….......... 00 
30. ¿Cuántas horas al día el padre o figura 
sustituta convive con su hijo? 
De 1 a 2 horas ……………………………. 1 
De 3 a 4 horas ………………………......... 2 
De 5 a 6 horas ………………………......... 3 
7 o más horas ……………………………. 4 
No hay padre o sustituto ………...………. 00 
31. ¿Cómo calificaría la relación que tiene 
el padre o figura sustituta con su hijo? 
Muy buena ….....………………………… 1 
Buena …………………………………… 2 
Regular ………..………………................... 3 
Mala …………..…………………………… 4 
Muy mala ……………………….................. 5 
No hay padre o sustituto …………………. 00 
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32. ¿Cuál es la edad de la madre o figura 
sustituta?  
(FIGURA SUSTITUTA: PERSONA 
QUE HACE LAS FUNCIONES DE LA 
MAMÁ BIOLÓGICA [MADRASTRA, 
TÍA, ABUELA, ETC.]) 
 
Años cumplidos ………………………. 
No hay madre o sustituta …...…………… 00 
33. ¿Cuál es último nivel escolar que cursó 
la madre o figura sustituta? 
Sin educación formal ………………..... 1 
Primaria 
…………………………………………. 2 
Secundaria o equivalente …………...…. 3 
Preparatoria, vocacional o equivalente… 4 
Universidad ………………..................... 5 
Post-grado ………………....................... 6 
Otro ________________________............... 7 
No hay madre o sustituta……………… 00 
34. ¿Actualmente la madre o figura 
sustituta realiza alguna actividad por la 
que reciba dinero de manera regular? 
Sí ………………………………………….. 1 
No …………………………………………. 2 
No hay madre o sustituta ……………….. 00 
35. ¿Cuántas horas al día la madre o figura 
sustituta dedica a la actividad por la que 
recibe dinero de manera regular? 
1 a 4 horas …………………………… 1 
5 a 8 horas …………………………… 2 
9 a 12 horas …………………………. 3 
13 o más horas ………………………… 4 
No realiza actividad ……………………. 5 
No hay madre o sustituta ……………. 00 
36. ¿La madre o figura sustituta consume 
alguna droga de manera regular (tabaco, 
alcohol, mariguana, heroína, etc.)? 
Sí …………………………………………… 1 
¿Cuál/es?____________________________ 
No ………………………………………… 2 
No hay madre o sustituta ………….......... 00 
37. ¿La madre o figura sustituta ha recibido 
atención psicológica o psiquiátrica? 
Sí …………..……..………………………. 1 
No …………..……………………………. 2 
No sé ……………………………………… 3 
38. ¿Cuántas horas al día la madre o figura 
sustituta convive con su hijo? 
De 1 a 2 horas …………………………….. 1 
De 3 a 4 horas ……...……………………… 2 
De 5 a 6 horas …...……………………….. 3 
7 o más horas …...…………………………. 4 
No hay madre o sustituta …………………. 00 
39. ¿Cuál es la edad del otro cuidador 
principal de su hijo? 
 
(OTRO CUIDADOR: PERSONA QUE 
COLABORA CON LOS PADRES EN 
EL CUIDADO DEL NIÑO [ABUELO, 
AMIGA, PRIMA, EMPLEADA 
DOMÉSTICA, ETC.]) 
Años cumplidos ……………………….. 
No hay otro cuidador ……………………. 00 
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40. ¿Cuál es último nivel escolar que cursó 
el otro cuidador principal de su hijo? 
Sin educación formal …………………. 1 
Primaria ……………………………….. 2 
Secundaria o equivalente …………….… 3 
Preparatoria, vocacional o equivalente … 4 
Universidad ………………....................... 5 
Post-grado ………………...................... 6 
Otro: ____________________…………….... 7 
No hay otro cuidador ……………………. 00 
 
41. ¿Actualmente el otro cuidador principal 
de su hijo realiza alguna actividad por la 
que reciba dinero de manera regular? 
Sí …………………………………………… 1 
No …………………………………………… 2 
No hay otro cuidador ……………………… 00 
42. ¿Cuántas horas al día dedica el otro 
cuidador principal de su hijo a la 
actividad en la que recibe dinero de 
manera regular? 
1 a 4 horas ……………………………… 1 
5 a 8 horas ……………………………… 2 
9 a 12 horas ……………………………. 3 
13 o más horas ………………………….. 4 
No realiza actividad …………………… 5 
No hay otro cuidador …………………. 00 
 
43. ¿El otro cuidador principal de su hijo 
consume alguna droga de manera 
regular (tabaco, alcohol, mariguana, 
heroína, etc.)? 
Sí …………………………………………… 1 
¿Cuál/es?_____________________________ 
No …………………………………………. 2 
No hay otro cuidador ….………………….. 00 
44. ¿El otro cuidador principal de su hijo ha 
recibido atención psicológica o 
psiquiátrica? 
Sí ….………………………………………… 1 
No ……………..…………………………….. 2 
No hay otro cuidador ….………………….. 00 
45. ¿Cuántas horas al día el otro cuidador 
principal convive con su hijo? 
De 1 a 2 horas ………………………………. 1 
De 3 a 4 horas ……………...………………. 2 
De 5 a 6 horas …………………………….. 3 
7 o más horas …………...………………… 4 
No hay otro cuidador ….….……………… 00 
46. ¿Cómo calificaría la relación que tiene 
el otro cuidador principal con su hijo? 
Muy buena ………………………………….. 1 
Buena ………………………………..……... 2 
Regular ……………………........................... 3 
Mala ………………………………………. 4 
Muy mala ………………………………….. 5 
No hay otro cuidador .…………………… 00 
 
 
No interesa conocer las condiciones de vida en su familia. Por favor circule la opción 
que considere más adecuada para lo que se le pide o escriba la información solicitada. 
47. Mensualmente, ¿cuántas personas 
contribuyen al ingreso familiar? 
1 persona …….…………………………….. 1 
2 personas…….……………………………. 2 
3 personas …………………………………. 3 
4 personas….…………...…………………... 4 
5 ó más personas ….………………………. 00 
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48. ¿Cuántas personas se mantienen con ese 
ingreso? 
Número de personas ………..………….. 
 
49. En el último año, ¿su familia tuvo suficiente dinero para: 
 
 
Siempre 
Casi 
siempre 
Algunas 
veces 
Nunca 
a) ¿Comprar comida? 1 2 3 4 
b) ¿Comprar la ropa que necesitan? 1 2 3 4 
c) ¿Comprar los útiles escolares? 1 2 3 4 
d) ¿Pagar las cuentas (luz, gas, etc.)? 1 2 3 4 
e) ¿Comprar la ropa que quieren? 1 2 3 4 
f) ¿Salir a lugares para divertirse? 1 2 3 4 
g) ¿Pagar las consultas médicas? 1 2 3 4 
h) ¿Comprar medicinas cuándo se necesitan? 1 2 3 4 
 
 
50. ¿De cuánto dinero al mes dispone su 
familia? 
Mucho…………………………………… 1 
Suficiente………….…………………….. 2 
Poco……………………………………… 3 
Menos de lo indispensable para vivir……. 4 
51. ¿Qué tan frecuentemente existen 
discusiones o conflictos en su familia 
por la falta de dinero o por la forma en 
que se administra el dinero? 
Nunca ………………………………….. 1 
Algunas veces …………………………… 2 
Casi siempre …………………………… 3 
Siempre ………………………………….. 4 
52. ¿Cómo es el lugar dónde vive 
permanentemente su hijo? 
Una casa de concreto …….……………. 1 
Una casa de madera, lámina o cartón ….. 2 
Un departamento en un edificio………… 3 
Un cuarto dentro de otra vivienda ………. 4 
Un cuarto en la azotea …………………. 5 
Otro tipo de vivienda _________ ………. 6 
 
 
 
53. En el lugar donde vive permanentemente su hijo: Sí No 
a) ¿Tienen agua entubada dentro de la vivienda? 1 2 
b) ¿Tienen excusado o sanitario que usan solamente las personas que viven en 
la vivienda? 
1 2 
c) ¿El excusado o sanitario tiene conexión de agua? 1 2 
d) ¿Hay drenaje o desagüe de aguas públicas? 1 2 
e) ¿Usan gas como combustible para cocinar? 1 2 
f) ¿Tienen energía eléctrica? 1 2 
g) ¿Tienen línea telefónica? 1 2 
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Appendix G 
Parenting Scale
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Appendix H 
Coding Sheet
147 
 
 
Coder ID:______ Family # _____ Parent: Mom/Dad Task-FFA/PSP/PSC/SB #_______ 
 
 
WARMTH 
Very 
Untrue Untrue 
Not 
clear True Very True 
1. Parent makes the child feel better when 
something is wrong 
1 2 3 4 5 
2. Parent listens when child has something to say 1 2 3 4 5 
3. Parent shows interest in child 1 2 3 4 5 
4. Parent praises child 1 2 3 4 5 
5. Parent and child have warm moments together 1 2 3 4 5 
6. Parent uses terms of endearment with their child 1 2 3 4 5 
7. Parent’s voice conveys positive feeling when 
speaking of the child or to the child 
1 2 3 4 5 
8. Parent is responsive to the child during session 1 2 3 4 5 
9. Parent gives comfort and understanding when 
child is upset 
1 2 3 4 5 
10. Parent physically expresses affection (e.g., 
hugging, kissing, holding)  
1 2 3 4 5 
11. Parent encourages the child to talk about the 
child’s troubles 
1 2 3 4 5 
12. Parent is easy going and is relaxed with the child 1 2 3 4 5 
13. Parent shows patience with the child 1 2 3 4 5 
14. Parent explodes in anger towards child (RS) 5 4 3 2 1 
15. Parent expresses disagreement with child in 
harsh/rough manner (RS) 
5 4 3 2 1 
16. Parent yells or shouts when child misbehaves 
(RS) 
5 4 3 2 1 
17. Parent shows with actions that he/she loves the 
child 
1 2 3 4 5 
AUTONOMY GRANTING 
Very 
Untrue Untrue 
Not 
clear True Very True 
1. Parent encourages the child to look at both sides of 
the issue. 
1 2 3 4 5 
2. Parent asks child’s opinion about decisions that 
will affect the child 
1 2 3 4 5 
3.  Parent listens to the child’s point of view even 
when parent disagrees with the child. 
1 2 3 4 5 
4.  Parent helps child understand impact of their 
behavior by encouraging talking about the 
consequences. 
1 2 3 4 5 
5. Parent takes into account child’s preferences when 
making family plans 
1 2 3 4 5 
6. Parent allows child to give input into family rules 1 2 3 4 5 
7.  Parent encourages child to freely express 
himself/herself even when disagreeing with 
parents. 
1 2 3 4 5 
8. Parent takes child’s desires into account before 
asking the child to do something 
1 2 3 4 5 
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DEMANDINGNESS-SUPPORTIVE 
Very 
Untrue Untrue 
Not 
clear True Very True 
1. Parent clearly states rules to be followed 1 2 3 4 5 
2. Parent removes privileges as punishment for 
misbehavior 
1 2 3 4 5 
3. Parent sets and enforce rules 1 2 3 4 5 
4. Parent provides instructions to the child for 
appropriate behavior 
1 2 3 4 5 
5. Parent gives clear commands to the child in 
session 
1 2 3 4 5 
6. Parent monitors (is attentive) to child’s behavior 
in session 
1 2 3 4 5 
7. Parent seems in good control of child in session 1 2 3 4 5 
8. Parent does not allow or tolerate behavior that is 
immature or problematic 
1 2 3 4 5 
9. Parent has high expectations of child’s behavior 1 2 3 4 5 
DEMANDINGNESS – NON SUPPORTIVE 
Very 
Untrue Untrue 
Not 
clear True Very True 
1. Parent seems to care about having their child obey 
them 
1 2 3 4 5 
2. Parent seems to control their child’s choice of 
what they are like 
1 2 3 4 5 
3. Parent seems control their child’s choice of what 
they wear (clothes) 
1 2 3 4 5 
4. Parent is overly strict 1 2 3 4 5 
5. Parent is controlling of the child 1 2 3 4 5 
6. Parent expresses withdrawal of love if child does 
not live up to parent’s expectation 
1 2 3 4 5 
7. Parent is overly rigid regarding the following of 
rules* 
1 2 3 4 5 
8. Parent has the attitude that all rules are non-
negotiable* 
1 2 3 4 5 
 
 
 
 
